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including	evidence	based	curricula,	 instructional	practices	and	a	comprehensive	assessment	system.	For	these	to	
be	used	effectively	and	systematically	throughout	a	building	or	district	and	for	the	self‐correcting	feedback	loop	to	
function	effectively	Leadership,	Professional	Development	and	an	Empowering	Culture	must	be	included.	
	
Some	of	the	key	points	in	understanding	how	RtI	practices	integrate	into	the	MTSS	framework	are:	
 MTSS	is	the	Kansas	framework	and	encompasses	the	concept	of	response‐to‐intervention	(RtI).	
 The	 MTSS	 framework	 is	 an	 educational	 systems	 change	 paradigm	 (Sansosti	 &	 Noltemeyer,	 Annual	 2008;	

Shores	 &	 Chester,	 2009)	 that	 provides	 a	 framework	 for	 supporting	 students	 and	 staff	 as	 part	 of	 school	
improvement.	

 MTSS	begins	in	general	education	by	establishing	a	strong	core	for	all	students	that	provides	the	foundation	of	
prevention	within	the	entire	system.	

 MTSS	includes	PreK‐12	literacy,	mathematics,	and	behavior	as	a	continuum	of	instruction.	
 The	 MTSS	 framework	 is	 inclusive	 to	 school	 accreditation	 (QPA,	 NCA)	 and	 school	 improvement	 as	 well	 as	

school‐wide	 behavior	 programs	 (SWPBS,	 Safe	 and	 Civil	 Schools)	 and	 provides	 a	 common	 framework	 for	
schools	to	integrate	efforts.	

 Universal	 screening	 assessments	 used	within	MTSS	must	measure	 the	 fluency	 and	 accuracy	 of	 critical	 early	
skills	that	are	predictive	of	future	student	skill	attainment.	

 Tiers	within	the	triangle	describe	the	intensity	of	instruction;	not	specific	programs,	students	or	staff	(i.e.,	Title	
I,	special	education,	etc.).	

 The	 tiers	 describe	 instruction	 not	 steps	 in	 a	 process;	 therefore,	 students	 do	 not	 leave	 Tier	 1	 to	 receive	
instruction	in	Tier	2	or	3	nor	must	a	student	receive	Tier	2	instruction	prior	to	receiving	Tier	3.	The	intensity	of	
instruction	(or	tier	of	instruction	required)	is	determined	by	the	data.		

 Students	remain	fluid	within	the	tiered	instruction	meaning	intensity	of	instruction	students	receive	should	be	
transitioned	up	or	down	within	the	tiers	based	on	student	performance	over	a	set	amount	of	time	compared	to	
predetermined	decision	points.	

 The	MTSS	framework	is	a	hybrid	model	using	both	protocol	interventions	and	problem	solving.	
 Tier	 3	 is	 not	 special	 education	 nor	 does	 student	 success/failure	 at	 Tier	 3	 determine	 eligibility	 for	 special	

education.	 In	 no	 way	 should	 MTSS	 delay	 the	 initial	 evaluation	 of	 a	 student	 that	 is	 suspected	 of	 having	
exceptionality.	
	

From	a	practitioner’s	perspective,	it	is	important	to	understand	the	differing	views	of	RtI	and	to	have	discussions	
about	 how	 the	 beliefs	 and	 practices	 of	 the	 building	 and	 district	 align	 with	 those	 views.	 By	 having	 a	 clear	
understanding	of	the	views,	practitioners	can	evaluate	information	to	determine	how	to	best	implement	MTSS.		
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