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Introduction to Document

The Kansas Multi-Tier System of Supports: Structuring Guide has been created to assist
schools in creating the structures necessary to begin the implementation of a Multi-Tier
System of Supports (MTSS). This document serves as a workbook for either schools working
with Recognized MTSS Trainers (current list can be found at www.kansasmtss.org) or as a
do-it-yourself guide for schools taking on the challenge themselves. This document provides
an explanation of why each component is important as well as suggests steps that have
helped other schools successfully complete the tasks and decision making necessary for
creating structures that support a sustainable system. Content area specific documents for
reading, mathematics, and behavior are companion documents to this one, providing
information specific to each content area. All Kansas MTSS documents are aligned with the
Kansas Multi-Tier System of Supports: Innovation Configuration Matrix (ICM), which
describes the critical components of a MTSS and what each looks like when fully
implemented, and the Kansas Multi-Tier System of Supports: Research Base, which
provides a basic overview of the research support for a MTSS.
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Review of Instructional System — Reading

Teams should designate the week after the end of the benchmark
window for data analysis and grouping of students so that no time is
lost in initiating intervention groups. “The goal is to spend one week
analyzing the data and placing students into groups so that
intervention instruction can start the Monday of the week after
the data analysis week” (Hall, 2008, p. 79).

Step 1: Review and Validate Universal Screening
Data

Critical Components:

e Who: Building Leadership Teams and Collaborative Teams

e What: Universal Screening Data

e When: After every Universal Screening

e Where: Building Leadership Team and Collaborative Team
meetings

e Why: To ensure the data collected is valid and reliable in order to
make the most accurate instructional decisions

Building Leadership Team

£ Analyze Your Process

In addition to considering the validity of scores for individual
students, the Building Leadership Team must review systemic issues
that may affect the validity of data screening.

The team needs to review the fidelity of administration of the
universal screening assessment by discussing and reviewing any
information collected regarding the following questions:

e  Were the directions for the administration of the
screening assessment followed exactly?

Were the time limits for each test followed exactly?
Was shadow scoring used to check scoring fidelity?
Was the assessment calendar followed?

Have all the staff members who administer the
assessment been trained?

It is important for the leadership team to review its procedures for
collecting fidelity data regarding the universal screening process. The
leadership team needs to ask “How do we know?” regarding each of
the issues listed above as verification that adequate information about
assessment fidelity is being collected.

MTSS Building Leadership Team Implementation Guide Reading www. kansasmtss.org
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The goal of the validation process is to ensure that the screening
results can accurately identify students in need of assistance, so that
appropriate intervention can start as early as possible. Validated
scores must be entered in the data management system and final
reports generated. Once questionable scores have been validated, the
universal screening data can be used with confidence.

Remember, the need to validate the data does not apply only to the
universal screening data. All data collected throughout the
implementation process, including screening, diagnostic, and progress
monitoring data, must be reviewed to ensure that teams have
confidence in the screening results. If any individual student’s scores
are questionable, other data and information should be used to
validate and corroborate the measure of performance.

Collaborative Team

The goal of the validation processis to ensure that the screening results
accurately identify which students are in need of assistance. If the
classroom teacher or Collaborative Team has a question about a
student’s scores, then reviewing and validating the student’s scores may
be necessary. This initial examination of the data ensures that the data
are sound before they are used for instructional decision making.
Following are questions that should be considered when validating the
screening results:

o  Was the screening assessment administered with fidelity?

o  Were there environmental circumstances or events in the student’s
life that may have affected score results? For example, was the
student sick the day of the universal screening assessment? Has a
traumatic event happened recently?

If the classroom teacher or Collaborative Team lacks confidence in any
score, further screening of the student’s skills should be completed, using
an alternate progress monitoring form of the universal screener.

MTSS Building Leadership Team Implementation Guide Reading www. kansasmtss.org
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Step 2: Analyze Building Level Data

Critical Components:
e Who: Building Leadership Teams
e What: AIMSweb: Tier Transition Report
DIBELS Next: Distribution Report
e When: After every Universal Screening
e Where: Building Leadership Team meeting
e  Why: Determine overall progress

Building Leadership Team

After every universal screening administration, the Building
Leadership Team will review building level data to determine if the
core curriculum has sufficiently met the needs of most students (80%
or more students at or above benchmark), and, if not, provide a
general understanding of how many students may need additional

Tier 2 or Tier 3 support from the system.

Schools using DIBELS Next will be able to download the Distribution
Report to determine the overall progress of the building.

DIBELS Distribution Report

DIBELS Data System
Distribution Report - DIBELS Next

District: Example School District
School: Washington Elementary School
Grade: Third Grade

Year: Beginning, 2010-2011

Breakdown: By Gender

© Umversity of Oregon Center on Teaching and Leaming. All rights reserved.

DORF-Waords Correct DORF-Accuracy DORF-Retell DORF-Retell Quality Daze-Adjusted ]‘ Compaosite

[ I I ] ] [ [l |
e Triensive: 16 (20%) Trtensive: 10 (13%) Tmensive: 1 (1%) Swategic: 11 (14%) Tensive: 5 (6%) Tensive: 7 (9%)
79 students wateld Stmatesic: 22 (28%) Swategic: 27 (34%) Swategic: 10 (13%) Care: 66 (36%) Swategic: 2 (3%) Sraegic: 7 (9%)
& Care: 41 (52%) Core: 42 (53%) Core. 66 (86%) Core. 72 (91%) - 6 {:-’u;
Missing Data: 0 %,
= I T I T ] I [T [ |
Not 5 Intensive: 4 (14%) Intensive: 5 (18%) Intensive: 1 (4%) Smategic: 7 (25%) Intensive: 4 (14%) Intensive: 4 (14%)
"gﬁsmed;msmsneﬂ Stategic: 11 (39%) Strategic: 9 (32%) Smategic: 5 (18%) Core: 21 (75%) Smategicc 1 [4%) Smategic: 4 (14%)
e Core: 13 (46%) Core: 14 (50%) Core: 22 (79%) Core: 23 (82%) ore: 20 ('-‘1’\—;
Missing Data: 0 (0%
] |l — 0 [ |l alLm \
Femal Intensive: 9 (30%) Intensive: 4 (13%) Intensive: 0 (0%) Strategic: 2 (7%) Intensive: 1 (3%) Intensive: 2 (7%)
30 stud a Smegic: 7 (23%) Smatezic: 10 (33%) Soatepic: 2 EFQ] Core: 27 (93%) Smategic: 1 (3%) Smategic: 2 (T%)
SLNCEE (e Core: 14 (47%) Core: 16 (53%) Care- 27 (93%) Core- 28 (93%) Core” 26 (87%)
Missing Data: 0 (0%)
(T I I 1 i ] [T ]
Male Ineensive: 3 (14%) Intensive: 1 (5%) Imensive: 0 (0%) Smategic: 2 [10’:% Intensive: 0 ED-F\'% Intensive: 1 (3.’:%
‘.1 Eudg - 4 Smategic: 4 (19%) Swategic: 8§ (38%) Suategic: 3 (15%) Core: 18 (90%) Swategic.: 0 (0%, Swmategic: 1 (5%,
e Com: 14 (87%) Core: 12 (37%) Care: 17 (85%) Core: 21 (100%) Core: 19 (90%)
Missing Data: 0 (0%)

Color Legend: [[] Low Risk / Established / Core Support [_| Some Risk / Emerging / Strategie Support [Jl] At Risk / Deficit / Intensive Support

[ ‘Missing Data' refers to students who have been tested on some measurements for the requested assessment period
but are nmissing some scores that are required to determine the Composite Score.

6/13/2011, 1

To determine the overall progress of the building using AIMSweb
data, the Building Leadership Team will begin the process using the
Tier Transition Report. The fall Tier Transition Report provides a

visual representation of student scores falling withi

n each

instructional tier (by subtest). Subsequent reports (winter, spring)
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Tier Transition Report

Tier Transition Report
Washington School District (SAMPLE DATA) - Madison Middie School
Reading - Curriculum Based Measurement
Grade T : 2008-2010 School Year

I %% Lowe Risk
% Jnme: Risk
% a1 Risk
Winter Fring
Fall |_Transition Winter Transition Spring
o8 ]
3 (16%) ¢ 2 {11%) I 2 (11%)
E Q
4 (21%) 2 3 (16%) A 2 (11%)
0 ¢
12 (63%) 12 14 (73%%) 14 186 (78%)
L1} 3 o
o []
18 18 19

Note: Unscored &lao includes any students wha may have been tranafered
Gaovianl & 2010 by NG5 Paarsen. Inc. Al Riahis Reservad. Patent Mo, T.311

provide additional information indicating the number of scores that
have moved into higher or lower tiers.In the fall, the Tier Transition
Report provides an initial illustration of how students in each grade
level are performing on the predictive skills measured by AIMSweb,
whereas winter and spring reports are an indication of student
improvement. In order to use data from the Tier Transition Report for
building level review, it will be necessary for the Building Leadership
Team to compute a composite score for each grade.

To compute composite scores for each grade level, the Building
Leadership Team will determine the total number and percentage of
students in each instructional recommendation category (i.e., Tier 1-

Green, Tier 2-Yellow, Tier 3-Red). To determine AIMSweb composite
scores, teams will need to:

e Add subtests together and divide by the number of
subtests given for each grade level. (The green area
of the Tier Transition Report includes only the

students who have reached or are above the
target score.)

The following table shows which subtests to use to determine

composite scores for AIMSweb, depending on the time of year and
grade level.
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Note: When first grade students have mastered PSF, their P S F scores may
drop between fall and winter once they begin reading (Farrell, Hancock, &
Smartt, 2006).

AIMSweb
Grade Fall Winter | Spring
LNF, LNF,
LSF, LSF,
Kdg LNF PSF. PSF.
NWF NWF
LNF,
LSF, PSE, | \wr,
1st NWF,
PSF, R-CBM R-CBM
NWF i
2nd R-CBM R-CBM R-CBM
R-CBM, | R-CBM, | R-CBM,
drd - 6th Maze Maze Maze
7th - HS Maze Maze Maze

Tier 2
R-CBM 38% 29% 33%
MAZE 26% 42% 32%
Total 64% 71% 64%
Composite +2= +2= +2=
Score 32% 36% 32%

Example of how to compute composite scores for AIMSweb

MTSS Building Leadership Team Implementation Guide Reading
Kansas MTSS - KSDE Part B Funded

The Building Leadership Team must also understand the importance
of setting instructional target and cut-scores according to the criteria
established by the publishers of the specific assessment system (e.g.,
AIMSweb, DIBELS) as each system uses well established criteria for
placing students into Benchmark (Tier 1), Strategic (Tier 2), and
Intensive (Tier 3) instructional recommendation categories. Setting
instructional targets higher than the assessment system default cut-

scores has not been proved to be an effective practice (Hasbrouck,
2010)

Once the composite scores are determined for each grade level, the
scores can be transferred to the Building Level Status Report.

www. kansasmtss.org
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BUILDING LEVEL STATUS

First Grade

]

;
H

et Goal: By Sprimg, we wont % bo be 2
Barchmark with thes §leracy thiks.

Tt Gosl: By Sprng, we wart W i e wi
Banrihimarh mith e i acy shadli

e

:
!

Tt Goul: By Spring. we waet LT
Barchmark weh ther iterey shilbs.

Hg

St Gosl: By Soring, ves want i e i
Banchmark st thesis ineracy shab

s
i |

Barchmark with thee becscy tkils

Wil Fanl

W e Winkes
Sping Sprang
e Goal: By Sprimg. we want % oo be an

Swe Goal By Spring. wee sant W v e
Renchmark st e bnemcscy thdb

At the Secondary level, data from the grade level comprehension

assessment will be used to determine the Building Level Status. The

determination of how the percentages for each category will be
recorded is made by the Building Leadership Team and will be

dependent on what assessment is used for universal screening and the

cut-scores chosen.
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W Analyze Your Process
Building Leadership Teams should begin to evaluate

beginning-of-year data and reflect on implications of the
data for their upcoming year. To provide
suggestions/recommendations to the district level team,
buildings should not make changes based on limited data,
but instead should look for patterns across time regarding
effectiveness of curriculum, instruction, professional
development decisions, and fidelity. Questions to consider
when looking at building level data include:

e Does the delivery model chosen during structuring match
the number of students needing intervention?

e Are core instruction and the core curriculum being
implemented with fidelity? How do we know?

e Is core instruction explicit, systematic, and scaffolded?

e Is professional development or support needed with core
curriculum or instruction?

e Are there sufficient examples, explanations, and
opportunities for practice to support new learning?

e What do the strengths and needs of this current grade
make us think about in terms of differentiating the core?

When a building has a high percentage of students who fail to reach
the benchmark at a grade level, it may indicate problems within core
instruction and curriculum. Even outstanding supplemental and
Intensive interventions cannot serve to support students who are
failing because of issues within the core curriculum. The issues with
core instruction and curriculum should be addressed prior to focusing
on new or additional interventions. In some buildings, the leadership
team needs to consider the question “What is our core curriculum?”
and ensure that staff members are in fact using that core curriculum.
A review of the materials that teachers are expected to use at each
grade level as a part of core curriculum may be required. Building
Leadership Teams must be cautious about making changes to core
curriculum based on limited data. The leadership team will need
multiple data points and sufficient time to examine patterns across
the grade levels before making significant adjustments to core
curriculum and instruction.

The Building Leadership Team also must review any information
that has been collected about the fidelity of implementation of the core
curriculum. A lack of fidelity in teaching the core curriculum is a
problem in many buildings, and it is one of the first things that
should be addressed when trying to increase the number of students

MTSS Building Leadership Team Implementation Guide Reading www. kansasmtss.org
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who are at Benchmark or at Tier 1 with their reading skills. The
Building Leadership Team will need to consider whether there are
any needs for professional development within the building. It is
important that there be clear two-way communication about grade
level results and any issues related to core curriculum between the
Building Leadership Team and the Collaborative Teams, and between
the Building Leadership Team and the District Leadership Team.

MTSS Building Leadership Team Implementation Guide Reading www. kansasmtss.org
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BUILDING LEVEL STATUS

Kindergartan Firet Grade
Tiwr 2 Tier 2
Fall Fall
wintar "Winier
Spring Spring
Sat Goal: By Spring, we want Saio be at Set Goak By Spring, we want % io be at
Beanchmark with their lteacy skills. Benchmark with thelr iteracy ekiis.
Second Grade Third Grade
Fall Fall
Winter Winier
Spring Spring
Set Goal: By Spring, we want Y2 i e at Set Goal: By Spring,we want Yato be at
Benchmark with thelr leracy skllls. Benchmark with thelr Iteracy skills.
Fourih Grade FEth Crads
Tier 2
Fall Fall
Winter Winier
Spring Sping
Sat Goalr By Spring, we want Saio be at GelGoal By Spring,we want %o be at
Banchmark withthelr IReacy skllls Banchmark with thalr Iieracy skills.
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BE Fall
WInter Winter
pring Spring

Gel S0al; By Spifg, we want____% 1D be at
Benchimark witi ther Iteracy sKills. Set Goal: By Spring, we want %o be at
Benchmank With Teir IHem@ey skils.

Tier 2 Tier2
Fall Fall
Spring Spring
SetGoat: By Sprng. we wart _% io be at st Goal: By Sping we want____%ein be at
Benchmark withiher iferacy skiks. Benchmark with thedr IReracy skills.
rads 10 Grade 11
Tiaw 2 Tiar 2
Fall Fall
Winter Winder
Spring Spring
Sat Goal: By Spring. we want %o be at Sel Goall By Spring. wewarl ___ % 10 be at
Benchmark With the Ir ieracy skiis. Benchmark with thelr eracy skills.
Total Building Level Status
Tier 2
Fall
Winter
Spring
Set Goal: By Spring, we want % to be at
Benchmark with their literacy skills.
MTSS Building Leadership Team Implementation Guide Reading www. kansasmtss.org
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Step 3: Analyze Grade Level Data

Critical Components:
e Who: Building Leadership Teams and Collaborative Teams
e What: AIMSweb: Tier Transition Reports by Grade Levels
DIBELS Next: Distribution Report

e When: After every Universal Screening

e Where: Building Leadership Team and Collaborative Team
meeting

e Why: Determine the status of each grade level, set goals for their
literacy skills, and determine the effectiveness of the core
curriculum

Building Leadership Team

After every universal screening administration, the Building
Leadership Team meets to review grade level reports showing the
distribution of student scores. The purpose of these meetings is to
determine whether each grade level has all the procedures in place so
that implementation runs smoothly. Building Leadership Teams
should look at student progress of the grade level as a whole, as well
as the effectiveness of the procedures (Hall, 2008). Recommended
assessment systems (e.g., AIMSweb, DIBELS Next) will provide
reports that use criteria established by those systems. The DIBELS
Next Distribution Report defines the instructional recommendations
as Benchmark, Strategic, and Intensive. The AIMSweb Tier
Transition Report’s instructional recommendations are identified as
Tier 1, Tier 2, and Tier 3. Although some systems (e.g., AIMSweb) will
allow schools to establish their own cut scores, it is strongly
recommended that schools use the criteria already established by the
assessment system.

MTSS Building Leadership Team Implementation Guide Reading www. kansasmtss.org
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Schools using the University of Oregon’s DIBELS Data System
can generate Class List reports with the appropriate
benchmark goals by selecting “Former Goals” when given the
option.

UNIVERSITY OF OREGON UO Home | COE Home

CTL UO DIBELS Data System —

DIBELS Next DIBELS 6th E

Teaching & Leaming

Class List Report

Report: | | PDF =] Grade: garten  [=] | DIBELS Next >
District: _ Year: | | 2012-2013 - Color: | | Color (-
schoot: | e ementary Schooi[~] | | Period: | | Middie =] |

Select need for support to continue:

Need for Support: | | Recommended Goals[~] @ |

r Goals
[Continue ] |Former Goals

Collaborative Team

After every universal screening administration, the Collaborative
Teams review grade level reports showing the distribution of
student scores within the Benchmark/Tier 1, Supplemental/Tier 2,
and Intensive/Tier 3 instructional recommendation categories. When
reviewing the grade level reports, teams should record the data from
the most recent universal screening on the Grade Level Status
Worksheet that is used throughout each academic year. Teams will
need to compare the most recent scores to the previous scores to
determine growth. Schools using AIMSweb will use the composite
data for each grade level that was generated in Step 2:
Building Level Status.

& Analyze Your Process

When reviewing grade level data from the initial universal
screening of the academic year, Collaborative Teams should
focus on the following questions:

1. Whatis the current grade level status?

2. Where should the goal for this academic year be set?

8. Are there instructional or curriculum concerns that the
Building Leadership Team needs to address?

4. Do the results of the individual skills assessed help
determine if these skills are being taught in the core and if
there are any skills that need to be taught more explicitly
and systematically?

5. What additional supports or resources are necessary to
achieve learner goals in a particular grade level?

MTSS Building Leadership Team Implementation Guide Reading www. kansasmtss.org
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When setting the goal, teams might think about what they would want
the previous grade level’s team to write.

Then, at each subsequent universal screening, teams ask:

1. Based on current progress, will the goal be met?
2. Is the current goal realistic?
3. Do we need to accelerate the rate of progress?

When teams analyze grade level data, the Collaborative Team should
consider:

The status of each grade level.

o The strengths/needs of the current group of learners.
An appropriate goal for the percentage of students who will be at
benchmark by spring/end of year at each grade level.

o The level to which the core is being implemented with fidelity.

e Necessary professional development for staff to implement the core
effectively across the grade level.

e Implications of the grade level results for differentiation of core
instruction and curriculum.

Building Leadership Team
Grade Level Status Worksheet

(AIMSweb users should use data from the Tier Transition Report. DIBELS
Next users should use Grade Level Distribution Report)

; : -
B 1 5 ITier 2

Fall

Winter

Spring

Use the nformation from the Universal Screening Assessment to fill in the table on the workshest
for the grade leved

[» for Di : As you evaluate grade level data, what comes
to mind in terms of .. 7

¢ implementing Core with fidelity

» strengths ofthe current group oflearners

+ professional development

* howthese data, in combinationwith other data and informationyou

have about the students help createthe *whole” picture
* needed support

Set or Review Goal: By Spring, wewant % to be at Benchmark with
their literacy skills.
By Midyear, we want % fto be at Benchmark with their literacy skills.

Discussion Notes:

MTSS Building Leadership Team Implementation Guide Reading www. kansasmtss.org
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One of the most common ways of keeping data visible is to transfer

assessment information to assessment cards like the one shown below.

Depending on how the assessment information will be used,
assessment cards can be posted on assessment walls, put on tri-fold
boards, or kept in folders. These assessment cards may contain
DIBELS information, QPS scores, and state assessment information.
In the following example, the circle contains the indicators that this
student needs to work on and is color coded similarly to the DIBELS
system. The target score is the benchmark score for fall/winter/spring.
The NWF, ORF, and Retell Fluency (RTF) are the student’s scores
from the fall universal screening. When displaying data, it is always
important to ensure that student confidentiality is protected.

Example: Assessment Card Example: Assessment Card
q 10* (gr) Student Name
P-3 (gr.JName, Target Score: 77+/92+/110+ 8 Grade Targat o
NWF (50) Maze Score: Fall__ Winter ____ Spring___
ORF (22) ORFScores Fall __ Winter__Spring___

RTF (15) Indicator
141
142 L
aps(1(2) 2 (4)5)E)7)E/G) ab ac 10 145 o
aps(112)34)5 67892 9b9c 10 ST —\
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Step 4: Analyze Classroom Level Data

Critical Components:
e Who: Collaborative Teams, after training has been completed
e What: AIMSweb: Tier Transition Reports by Classroom
DIBELS Next: Distribution Report
e When: After every Universal Screening
e Where: Collaborative Team meeting
e  Why: Determine the status of each classroom, set goals for the
end of the year, and evaluate distribution of resources.

Building Leadership Team

Most Building Leadership Team members will be participating in the
classroom level data analysis as a member of a Collaborative Team.
The Building Leadership Team needs to support the Collaborative
Teams in their work, review the data for any classrooms that appear
to be problematic, consider the current distribution of building
resources and whether those resources should be distributed
differently, identify and plan for needed professional development,
and consider any issues reported to the leadership team by the
Collaborative Teams.

Collaborative Team

After reviewing grade level data, the Collaborative Teams and
classroom teachers review the class level report showing the
distribution of student scores for each class. This report provides a
synopsis of individual student achievement by class. A class level
distribution report provides an instructional recommendation
category (i.e., Benchmark/Tier 1, Supplemental/Tier 2, and
Intensive/Tier 3) for each student.

Analyze Your Process

When reviewing the reports, teams should enter current data on the
Classroom Level Status Worksheet and compare the percentages to
previous data. When reviewing classroom level data, teams need to
focus on the following questions:

What is the current status of the classroom?

Where should the end-of-year goal be set?

Based on current progress, will the end-of-year goal be met?
Is the current goal realistic?

Are there instructional or curriculum concerns that the Building
Leadership Team needs to address?

What additional supports or resources are necessary to achieve
learner goals in a particular classroom?

SN o o~

IS
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To summarize, when teams analyze classroom level data, each team
must consider:

The status of each classroom.

o The strengths/needs of the current group of learners.

An appropriate goal for the percentage of students who will be at
benchmark by spring/end of year in each classroom.

e Level to which the core is being implemented with fidelity.

o The number of students needing differentiation of core
instruction (students who are in the Average range and below
the target score).

o  Which classes may need additional professional development.

Collaborative Teams then need to decide which of these issues
should be reported to the Building Leadership Team.

Classroom Level Status Worksheet

(AIMSweb users should use classroom data from the Tier Transition
Report. DIBELS Next users should use Grade Level Distribution Report)

) %
Benchmark/Tier 1 Supplemental/Tier 2

Fall

Winter

Spring

Use the information from the Universal Screening Assessment to fill in the table on the worksheet
for the grade level

Considerations for Discussion: As you evaluate classroom level data, what
comes to mind in terms of...?

* implementing Core with fidelity

* strengths ofthe current group of learners

* professional development

* howthese data, in combinationwith other data and informationyou

have about the students help create the “whole” picture
* needed support

Set or Review Goal: By Spring, | want % to be at Benchmark with
their literacy skills.
By Midyear, | want % to be at Benchmark with their literacy skills

Discussion Notes
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As subsequent universal screening data has been collected, Building
Leadership Teams and Collaborative Teams do an analysis to
determine whether student interventions are working. The Summary
of Effectiveness Report (DIBELS Next) or Summary of Impact Report
(AIMSweb) can help Building Leadership and Collaborative Teams
determine whether individual students are making sufficient
progress and judge the effectiveness of core, supplemental, and
intensive interventions.

The Summary of Effectiveness Report is provided by DIBELS Next
and shows how many students stayed the same or moved to a score at
or above target.

Dynamic Indicators of Basic Early Literacy Skills
Summary of Effectiveness by School - DIBELS Next

District: Example School District

School: Lincoln Elementary
Date:  2010-2011
Step: Beginning of 3rd Grade to Middle of 3rd Grade
Besmming of Thrd Grade Likely to Meed Intensive Support Likely to Need Strategic Suppart Lakely to Need Core Support Benchmark
Compozte Score at Begirming of Year to at Begirming of Year to at Beginmmz of Year to Status on
for Composite m
Middle of Third Grade Mid-Year | Mid-Year | Mid-Year | Mid-Year | Mid-Year | Mid-Year | Mid-Year | Mid-Year | Mid-Year Middle of 3rd
Benchmark Status on Composite Intenstre Statem Core Intensive Strategie Core Infensive Stratesic Core (Totals)
Lincoln Elementary 3 Students Infensive af Begmnmg of 3rd 4 Smudents Strategic ai Beginning of 3rd 35 Smdents Benchmark ar Beginming of 3rd =82
7.8% of Total Sndents §.3% of Total Srudents 85.9% of Total Smudents
Count 4 1 [ 1 3 1 (] 3 52 Intensive  7.8%
% of Compeosite Scare B0% % [ 5% 30% 5% 0 5% 0M45% Simatezic  9.4%
% of Total 3% L&% % 1.6% 31% &% 0% 4.7% L% Core  82.8%
Example Class 1 2 Students Intensive at Beginning of 3rd I Students Strategic at Beginning of 3rd 18 Smdents Benchmark at Beginring of 3rd N=31
§.5% of Total Smdents 3.2% of Toral Srudents 90.3% of Total Smdents
Ciount 2 [} [ [} [ I (] 1 w Intensive  §.3%
% of Composite Scare 100% 0% [ 0% L1 100% 0 6% 0f 4% Stratezic  33%
%% of Total 3% 0% 0% 0% [ 3T% 02 32% ST1% Core  00.2%
Exampla Class 2 3 Smdents Intensive at Beginning of 3rd 3 Smdents Swategic ar Beginning of 3rd 17 Smudents Benchmark ar Beginning of 3nd N=33
9.1% of Total Smdents 9.1% of Total Srudents B1.8% of Total Srudents
Count b | 1 [y 1 1 ] 0 b 15 Intensive  92%
% of Compeosite Scare 66.7% 333% 0% BN 66.7% 0% 02 T4% 01.6% Siratezic  15.0%
% of Total 6.1% 3% 0% I §.1% 0% 0% 6.1% 75.8% Core  75.8%
& University of Oregon Center on Teaching and Learning. All rights reserved. 5011, 1
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The Summary of Impact Report provided by AIMSweb indicates which
students in Benchmark, Strategic, or Intensive programs have

reached the Benchmark Target for a selected benchmark period and

measure. These students are marked with a checkmark or a smiley

face.

Summary of Impact

Summary of Impact of Instructional Pragram
‘Washington Schoel District [SAMPLE DATA) - Madison Middle School
Grade 7 - : 2009-2010 Scheol Year
Reading - Currlevium Based Measureme
Fall of 7th Grade to Winter of 7th Grade

Impact of Benchmark Impact of Strategic impact of intensive
Curriculum™ Support Program Support Program
Studarts ot Benchmask | Fall | Wirder | RRAchOS | gy gente at Stmingio| P00 | WiRtSE | FRAT0S | gydents at intanaie | JF20 | Minder | Feacod
at Fal of Year o, od s B at Fal of Year 3 . ' at Fzl of Year < & -
Soore | Soow | Targelof 140 Scero | Boow | Tagolol 446 Score | Boore | Targelof 140

Alzakal, Tykar 152 208 ¥ Fard, Kaykas a5 103 Barnram, Jody 84 a8
Bakar. Chios 201 03 ¥ Halbar. Spenaar 15 15
Butir, Nchalas 101 186 ¥ kahn=an, Johannah 40 Lirs
Dawa, Rebecca 154 205 ¥
Ennis, Lydia 3 121
Giala, Tahitha 108 144
Heileg, Kalatyn 143 a7 ¥
Jacksan, Jacky 103 184 L
Knack, Josegh 137 jal
kantray, Aeang 282 256 y
Wayer, Jausics 141 188 ¥
Keiman, fanna 184 1wr ¥
Oramng, Erc 108 148 W
Powe:, Danwl 171 194 W
Renel, Amanda 125 139

Avarmgs Score. | 103 180 | Counl: 19415 framgs 5-mlu.| 5 103 [Cauni: 01 Arsrags Saﬂnu.l 4B | (7] |Duunl. L]

Pament: T3% Farcant: 0% Panmont: 0%

Targal numbe s far Ihis magsare am ge nemled Tom
""Btudariz aro spH into programe basod on the Fal scorez m R-CBM and MAZE.
Tha i vidual sludant's sehool Langels s usad il avalable; AlSweh le mpales 30e used when 1he school ta gels are unavaiable
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Step 5: Analyze Student Level Data Using the Initial
Instructional Sort

Critical Components:

e Who: Collaborative Teams, after training has been completed

e What: AIMSweb: Class Distribution Report by Score and Percentile
(Rainbow Report) and all available individual student response
data

DIBELS Next: Class List Report and all available individual

student response data

e When: After every Universal Screening

e  Where: Collaborative Team meeting

e Why: Use screening data to conduct the initial sorting of students
into groups using accuracy and fluency scores

Building Leadership Team

[ 3
w Analyze Your Process
T

he Building Leadership Team should review the decision rules
currently in place to ensure that they have been implemented as
planned and to consider whether any of the decision rules should
be revised. The decision rules that each team created (e.g., cut-
scores, guidelines for movement among and between groups) can
be found in the Comprehensive Assessment Plan, which is located
in the Decision Notebook. Other Building Leadership Team
responsibilities for this step are:

e Conduct fidelity checks to ensure that the Collaborative
Teams met and conducted the sorting process correctly.

e Conduct checks to make sure that students are grouped
correctly based on both the instructional intensity
recommendation and the instructional focus for skill
development.

o Review the data to see whether any classroom needs to
implement a class-wide intervention and whether that
intervention has been planned.

o C(Consider any needs for professional development.

e Consider how resources are currently allocated to support
instructional groups and whether any changes in resource
allocation are warranted.

Collaborative Team

Grouping students according to instructional recommendation is not
sufficient, because these recommendations only indicate the level of
support students require for success. Collaborative Teams must also
determine the skill focus for instruction.
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Students are initially grouped for all assessments using the
accuracy and fluency data from the universal screening assessment.
A Four Group Instructional Grouping Worksheet, such as the generic
one tllustrated below, is used to provide a reasonable and practical
way to organize data into four groups to determine the instructional
focus for each student.

Grouping Worksheet Format

Group 1: Accurate and Fluent Group 2: Accurate butSlow

Group 3: Inaccurate and Slow Group 4: Inaccurate but Fluent

Using the results of the initial group sort, the Collaborative Team
should consider whether the data indicate the need to implement a
class-wide intervention. The MTSS Core Team recommends any
teacher who has a class with more than 40% of the students scoring in
a single group (Groups 2, 3, or 4) needs to deliver additional
intervention as a class-wide intervention during core instruction.
Trying to deliver the same intervention to more than 40% of a class
puts too much strain on a system and is an inefficient use of resources.
If additional support is needed to provide a class-wide intervention,
the Collaborative Team should communicate those needs to the
Building Leadership Team. If a building consistently has a large
percentage of students in Group 2 or 3, year after year, it may be
appropriate to examine the core curriculum.

When grouping students for reading, it is essential to consider the
most significant skill indicator associated with the grade level and the
time of year the assessment is given.

When using the AIMSweb assessment system, schools must generate a
“Rainbow Report” for the most significant skill indicator for the grade
level and time of of year. Scores should be generated using “Criterion”
as the Report Method, and selecting the AIMSweb default scores as the
criteria.
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Report Options (Collapse)

Select “Criterion” as the

Comparison: Adams Elementary v Report Method
Report: Method: () Norm @ Criterion e—-—-"/
Criteria: | AIMSweb Defaults v| < Select “AIMSweb

Display Format: () Chart (e Table Defaults” as the

() Corrects Only (@) Include Errors & Accuracy Rates Criteria

() Above () Below (e Above & Below

(JBESS-T ()BESS-S ()SSIS-P ()SSIS-M (s)None

[ Do not show State Test correlation 4

[ Show Target (¥ Show Lexile measure

Period: | Spring V|

Schools using DIBELS Next must generate a “Grade List Report” or
“Class List Report.” These reports will give results for the assessments
on the significant skill indicators for the grade level and time of year.

The following charts reflect the most significant indicator at various
grade levels for beginning the grouping process.

AIMSweb Grouping Indicators for Reading
Kindergarten 1st Grade 2nd - 6th Grades 7th — 12th
Grades
Fall | etter Naming Fluency (LNF)
Alphabet Knowled d
for Alphabe n0|'/v'e geand |Nonsense Word Fluency Reading Curriculum Based
PAST subtests: Initial (NWF)or MAZE
. . Measurement (R-CBM)
Phoneme, Syllable Blending, |Phoneme Segmentation
ISegmentation, Deletion (PSF)
Winter
Phoneme Segmentation Nonsense Word Fluency Reading Curriculum Based MAZE
Fluency (PSF) (NWF) Measurement (R-CBM)
Spring
Phoneme Segmentation Reading Curriculum Based |Reading Curriculum Based MAZE
Fluency (PSF) Measurement (R-CBM) Measurement (R-CBM)
MTSS Building Leadership Team Implementation Guide Reading www. kansasmtss.org
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DIBELS Next Grouping Indicators for Reading

Kindergarten Ist Grade 2nd — 6th Grade

Fall
Nonsense Word Fluency (NWF)
. or Phoneme Segmentation .

First Sound Fluency (FSF) Fluency (PSF) Oral Reading Fluency (ORF)
Winter

First Sound Fluency (FSF) Nonsense Word Fluency (NWF) |Oral Reading Fluency (ORF)
Spring

I(J: ; Fr;eme Segmentation Fluency Oral Reading Fluency (ORF) Oral Reading Fluency (ORF)

First Sound Fluency (FSF) Grouping Method (DIBELS Next)

1. Locate Class Distribution Report.

2. Place students into the DIBELS Next First Sound Fluency
Grouping Worksheet based upon accuracy and fluency data.

3. Identify students who need strategic or intensive instructional
interventions.

4. Using a yellow or pink highlighter, highlight the names of the
students who need strategic or intensive support.

Letter Naming Fluency (LNF) Grouping Method (AIMSweb)
1. Locate Class Distribution Report.
2. Locate students identified as needing strategic or intensive
intervention.
3. Give students needing intervention the following phonological
awareness (PAST) subtests:
a) Phoneme Isolation of Initial Sounds.
b) Syllable Blending, Segmentation, & Deletion.
c¢) Concept of Spoken Word.
4. Group students for Alphabet Knowledge and phonological
awareness intervention as determined by the PAST subtests.

Phoneme Segmentation Fluency (PSF)

1. Locate Class Distribution Report.

2. Review the student’s PSF assessment and determine the accuracy
percentage by dividing the student’s score by the number attempted.

3. Use the Phoneme Segmentation Fluency Group Sort worksheet
according to accuracy and fluency scores.

4. Identify students who need strategic or intensive instructional
interventions.
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5. Using a yellow or pink highlighter, highlight the names of the
students who need strategic or intensive support.

Nonsense Word Fluency (NWF) Grouping Method

1. Locate Class Distribution Report.

2. Review the student’s Nonsense Word Fluency assessment and
determine the accuracy percentage by dividing the student’s score by
the number attempted.

3. Place students in the Nonsense Word Fluency Group Sort according
to performance patterns and accuracy. Performance patterns include
such things as whether the student is reading sound by sound,
partial blending, sound by sound and then recoding, or with
unitization (reading the whole word correctly the first time).

4. Identify students who need strategic or intensive instructional
interventions.

5. Using a yellow or pink highlighter, highlight the names of the
students who need strategic or intensive support.

Note: For 15t grade students in the fall and winter, NWF is the grouping indicator. If
a student did not meet the Target or Benchmark for NWF, check their PSF score.
If the student did not meet the PSF score, he or she will need to be placed in the
PSF Grouping Worksheet and given appropriate intervention on those skills.

Oral Reading Fluency (ORF)/Reading-Curriculum Based
Measurement (R-CBM) Grouping Method

Students who do not meet Benchmark scores on Oral Reading Fluency
measure or the Target scores on the reading-curriculum based
measurement passages may still have difficulty with accuracy due to
lack of phonics and/or phonological awareness skills. Therefore,
determining whether the student has an accuracy or fluency deficit
ensures the correct instructional focus.

1. Locate the accuracy and fluency scores on the Class Distribution
Report.

2. Using the accuracy percentage (see criteria below) and fluency
target score from the Class Distribution Report (i.e., Rainbow
Report), place students into groups using the Oral Reading Fluency
Grouping Worksheet.

e Accuracy Percentage Criteria:
*  95% for 1st-2nd grade.
»  98% for 3rd grade and above (Davidson, Allen, & Farrell,
2008).

3. Once students are placed into four groups, locate and record the
Magze score for students in Group 1.

4. Identify students who need strategic or intensive instructional
interventions and students who need differentiation in the
core/intervention.
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5. Using a yellow, pink, or green highlighter, highlight the names of
the students who need strategic or intensive support, or
differentiation of core/intervention.

6. Conduct additional assessments using a phonological awareness
assessment (PAST)/phonics screener (QPS) for students who are
placed in Group 3.

7. Document the phonics or phonological awareness assessment
scores on the Phonological Awareness Grouping Worksheet or
Phonics Grouping Worksheets to further refine the groups.

Maze Grouping Method

For students in grades 7 and 8, the primary skill indicator is the
Maze assessment. Students may exhibit difficulty with reading
comprehension on Mazes for a variety of underlying reasons. For
example, a student may score low on Mazes because of difficulty with
comprehension or with fluency or accuracy. Therefore, students who
do not reach benchmark or the target score on the Maze assessment
should be given an oral reading fluency measure to determine
whether the student has difficulty with accuracy, fluency, or
comprehension.

1. Locate Class Distribution Report for the Maze assessment.

2. Administer an ORF or R-CBM measure to students who do not
meet the benchmark or target score on the Maze assessment.

3. Follow the procedure for grouping these students into the Oral
Reading Fluency Grouping Worksheet.

4. Once these students are placed into four groups, locate and record
the Maze score for students in Group 1.

5. For students in Group 1, use a yellow or pink highlighter to
highlight the names of the students who need Strategic or Intensive
support, as indicated by the Maze report.

6. For students in Groups 2 or 3, use a green, yellow, or pink
highlighter to highlight the names of students who need Strategic
or Intensive support as indicated by the ORF/R-CBM report.

7. For students in Group 4, re-assess, directing the student to attend
to accuracy. If accuracy falls at 98% or above, the student should
be re-assigned to Group 1 and color coded based on the Maze score.
If accuracy is below 98%, provide instruction in self-monitoring
strategies. If improvement still does not occur, follow
recommendations for Group 3.

8. Conduct additional assessments using a phonics screener (QPS), or
possibly a phonological awareness assessment (PAST) for students
who are in Group 3.

Published grade level Maze assessments for grades 9-12 are not
available, so a multi-step process is necessary to determine a student’s
instructional focus for students in grades 9-12.
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1. Once a year, a grade level comprehension assessment is given to all
students in grades 9-12.

2. Students who are not reading at grade level on the comprehension
assessment are given an eighth grade level Maze.

3. Students scoring below the target score on eighth grade level Maze
passages are given eighth grade level oral reading fluency passages
(R-CBM). Once the oral reading fluency scores are entered in the
web-based data management system, follow the previous steps for
the oral reading fluency grouping method.

Considerations for Grouping with AIMSweb Reports:

If the number of students requiring intervention places a
substantial burden on the intervention system and students are
unable to be served with the resources allocated, schools may
want to utilize the Norm-Referenced Reporting on the Rainbow
Report when assigning interventions. Keep in mind that this
situation indicates an urgent need to attend to core reading
curriculum and instruction.

At times, staff may want to generate the Norm-Referenced
Rainbow Report in order to identify the level of support and type
of differentiation students may need in the core reading
program.

Norm-Referenced reporting can also be used to identify students
in the “Well Above Average” category who need enrichment
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First Sound Fluency (FSF) Grouping Worksheet

Grade Teacher
Group 1 F Group 2 F
= Accurate and Fluent =  Accurate and Slow
= 95% or higher W = 95% or higher W
__ S S
Student Score | % A Student Score | % A
Group 3 F Group 4 F
= Tnaccurate and Slow = TInaccurate and Fluent
= 94% or lower _W = 94% or lower _W
__ S S
Student Score | % A Student Score| % A
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Phoneme Segmentation Fluency (PSF) Grouping Worksheet

Performance Patterns for Developing Phoneme Segmentation

Grade Teacher
Group 1 F Group 2 F
=  Accurate and Fluent = Accurate and
*  95% or higher _W Slow _W
S = 95% or higher S

Student Score | % A Student Score % A
Group 3 F Group 4 F
= TInaccurate and Slow = TInaccurate and
*  94% or lower —W Fluent —W

_S = 94% or lower _S
Student Score | % A Student Score % A

MTSS Building Leadership Team Implementation Guide Reading

Kansas MTSS - KSDE Part B Funded

www. kansasmtss.org
Page 27 of 114




Nonsense Word Fluency (NWF) Grouping Worksheet

Performance Patterns for Developing Alphabetic Principle

Group 1: Whole Word Reading

Group 2: Sound-by-Sound and

cie e Recoding
(Unitization) It/ lol bl Itob!
Accurate (95%+) Not Accurate (< 95%) Accurate (95%+) Not Accurate (< 95%)

Group 3: Partial Blends
It/ lob/

Group 4: Decoding Sound-by-Sound

It/ ol b/

Accurate (95%+) Not Accurate (< 95%)

Accurate (95%+)

Not Accurate (< 95%)
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Oral Reading Fluency Grouping Worksheet

Grade Teacher

Group 1 F + Group 2 F J
=  Accurate and Fluent =  Accurate and Slow
= 95%/98% or higher | ___ W + - 95%/98% or higher | __ W |4

S + S |J
Student MAZE | WCPM | % A Student WCPM | 9% a
Group 3 F J Group 4 F i
= Tnaccurate and Slow = Tnaccurate and
= 94%/97% or lower __W { Fluent __W |+

S J = 94%/97% or lower S +

Student WCPM % A Student WCPM | % A
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Step 6: Determine What Additional Information Is
Needed and Complete Diagnostic Process

Critical Components:

e Who: Collaborative Teams, after training has been completed

e  What: Grouping Worksheets, Grouping Summaries, Diagnostic
Assessments, Comprehensive Assessment Plan

e When: After every Universal Screening

e Where: Collaborative Team meeting

e  Why: To assess skill needs prior to determining placement in
skill based groups

Building Leadership Team

.
Analyze Your Process

Building Leadership Team responsibilities for this step are:

e Conduct fidelity checks to ensure that the Collaborative
Teams met and performed the diagnostic process correctly.

e Conduct checks to make sure that students are placed into
groups correctly based on the diagnostic process.

e (Consider any needs for professional development.

e C(Consider how resources are currently allocated to support
instructional groups and whether any changes in resource
allocation are warranted.

Collaborative Team

Once the initial instructional sort has been completed, the diagnostic
process is started. Students in Group 3 on the Oral Reading Fluency
Grouping Worksheet need additional assessment to determine their
instructional focus. This group should be given a phonological
awareness assessment (PAST), phonics assessment (QPS), or possibly
both to determine their instructional needs. These assessments are
based on skill continuums. “Using phonological awareness and
phonics continuums allows teachers to see that students need to
master skills in a predetermined order. Whenever a student struggles
with a skill that is assumed to be mastered at a set grade level,
intervention is needed (Hall, 2011).”

Students should be placed in an intervention group that addresses the
lowest skill not yet mastered, but expected to be mastered for the
students’grade level. For Kansas MTSS purposes, a student must
score at least 90% on a QPS task to be considered as mastering that
skill. For the PAST, the criteria is 5 out of 6 correct on a particular
phonological awareness task. Once a student masters a skill, the
student will receive instruction on the next-lowest skill that was
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missed on the continuum. This provides a seamless process from the
skill continuum through the assessment scores to the instructional focus

for grouping.
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PHONOLOGICAL AWARENESS GROUPING WORKSHEET
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PHONICS GROUPING WORKSHEET

Student Letter Letter Short Consonant | Consonant | Long R- Adv. Vowel Two Three &
Name Names | Sounds | Vowels | Digraphs Blends Vowel Controlled | Consonants | Teams | Syllable Four
CvC Silent-E Vowels Prefixes & | Syllables
Suffixes
Soores 26 26 10/20 10/10 10110 10110 10/10 10/10 30 10110 10110
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PHONICS GROUPING WORKSHEET 2™ Edition

Student Narme Letter Letter Short Consonant | Consonant | Long R- Adv. Vowel | Prefixes | Two Three Four
Names Sounds Vowels | Digraphs | Blends Vowel Controlled | Consonants | Teams | & Syllables | Syllables | Syllables
CvC Silent-E Vowels Suffixes
Scores 26 26 10/20 10/10 10/10 10/10 10/10 10/10 30 10 10 10 10
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Step 7: Finalize Groupings by Determining

Instructional Focus and Appropriate
Materials

Critical Components:
[ ]

Who: Collaborative Teams, after training has been completed

What: Curriculum Protocol, Grouping Worksheets, Grouping
Summaries, Diagnostic Assessment results, Reading Student
Grouping Worksheet, Intervention Logs

When: After every Universal Screening

Where: Collaborative Team meeting

Why: Determine the focus of instruction for each group, and use the
pre-selected materials from the Curriculum Protocol to match
instruction to student needs

Building Leadership Team

J

Analyze Your Process

Building Leadership Team responsibilities for this step are:

Conduct fidelity checks to ensure that the Collaborative
Teams are following the guidelines for finalizing instructional
groupings.

Conduct checks to make sure that students are placed into
groups correctly based on the level of Supplemental or
Intensive intervention to be provided.

Ensure the Curriculum Protocol is being utilized.
Determine if there is a need to make modifications to the
Protocol.

Consider any needs for professional development.

Consider how staff and resources are currently allocated to
support instructional groups and whether any changes in
staff/resource allocation are warranted.

In terms of providing instruction, it is critical to have a good match
between the knowledge of the instructor and the intervention the
instructor will teach. Therefore, it is important to know the strengths
and professional development needs of the instructional providers
(e.g., teachers, para-educators). For instance, some teachers are
confident in teaching advanced phonics skills, while others are more
skilled at teaching reading comprehension. Building Leadership
Teams need to consider how certified and noncertified staff can best be
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used to teach intervention groups. The Building Leadership Team
should plan to provide any needed professional development to ensure
that instructional staff members have the necessary skills to provide
reading instruction. Instructional effectiveness depends on the use of
strong research-based instruction and staff training to provide the
intervention.

In addition, the Building Leadership Team will need to choose
appropriate interventions from those documented in the Curriculum
Protocol (from Structuring) to identify the protocol interventions to be
used with each group and complete the Oral Reading Fluency
Grouping Summary. Examples of Curriculum Protocols can be found
in the Appendix.

The most successful groupings and progress occur when specific
student skill deficits are pinpointed and aligned with the appropriate
intervention. Building Leadership Teams will need to transfer
appropriate interventions from those documented on the Curriculum
Protocol (from Structuring) to the Oral Reading Fluency Grouping
Summary for use by the Collaborative Teams. Whenever universal
screening is conducted, it is essential to revisit and refine the
alignment of student needs with the levels of intervention intensity
and the instructional focus of the groupings.

Once the protocol interventions are documented on the Oral Reading
Fluency Grouping Summary, the Building Leadership Team needs to
consider the following questions:

e Are students being matched to protocols correctly?

e Does the building have a sufficient variety of
protocols available to meet the needs of all the
students?

¢ Do instructors have the training and materials
needed to provide the protocol instruction with
fidelity?

e Are protocols being followed in the instruction
provided to students in the intervention?

Various evidence-based interventions and instructional materials are
available for matching learners’ needs within each group. The list
below, based on the five areas of reading, provides a basis for
discussion supported by examples of research-based materials and
strategies and of matching student needs with targeted instructional
materials. It is important to remember that programs do not teach.
Success does not depend on which program you buy, but on how well
trained your teachers are to deliver excellent instruction. For example,
the LETRS Modules are designed to provide the deep foundational
knowledge that will enable interventionists to be optimally effective
when delivering instruction. This list should not be considered an
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“approved list” or an exhaustive list; nor is it appropriate for all
student populations. Prior to selecting, purchasing, or using any
instructional materials, it is critical to carefully review the research
base and match the materials to the student population (Hall, 2011).

Phonological Awareness Skills

Phonics Skills

Fluency

Road to the Code (Paul H. Brooks)

Reading Readiness (Neuhaus)

Start Up (Benchmark)

Sounds in Action (Crystal Springs Books — no longer
in publication

Interventions for All Phonological Awareness
(Crystal Springs Books)

Phonemic Awareness Activities in Young Children
(Paul H. Brooks)

Earobics

LIPS (Lindamood-Bell program)

Kansas LETRS (Module 2) (Strategies) (Sopris)

West Virginia Reading First Web Site

Build Up (Benchmark)

Spiral Up (Benchmark)

Phonics Boost (Really Great Reading Company)
Phonics Blitz (Really Great Reading Company)
Phonics A-Z (Scholastic)

Teaching Phonics & Word Study in the
Intermediate Grades (Scholastic)

Rewards (Sopris)

High Noon Decodable Texts (Academic Therapy (to
be used as a companion to explicit phonics
instruction)

Kansas LETRS (Modules 3, 7, 10) (Strategies)
(Sopris)

Word Identification Strategy (Strategies) (Strategic
Instruction Model (SIM) University of Kansas
Center for Research on Learning)

Six Minute Solution (Sopris)

Fluency Strategies for Struggling Readers
(Scholastic)

Quick Reads (Pearson) (To be used to facilitate
practice of skills obtained through explicit fluency
instruction)

Accuracy & Fluency (Neuhaus)

Read Naturally (Read Naturally)

Kansas LETRS (Module 5) (Strategies) (Sopris)

MTSS Building Leadership Team Implementation Guide Reading www. kansasmtss.org

Kansas MTSS - KSDE Part B Funded

Page 41 of 114



Vocabulary
e 35 Strategies for Developing Content Area

Vocabulary (Pearson)

Vocabulary Through Morphemes (Sopris)

Building Academic Vocabulary (ASCD)

Keys to Vocabulary Instruction (Sopris)

CORE Vocabulary Handbook (Consortium on

Reading Excellence)

Kansas LETRS (Module 4) (Strategies) (Sopris)

e LINKS Strategy (Strategies) (Strategic Instruction
Model (SIM) University of Kansas Center for
Research on Learning)

Comprehension

e Colors and Shapes of Language (Neuhaus)

e Developing Metacognitive Skills (Neuhaus) to be
paired with Six Way Paragraphs (Jamestown
Publishers)

o Teaching Text Structures (Scholastic)

e 50 Content Area Strategies for Adolescent Literacy
(Pearson)

e (Collaborative Strategic Instruction (Sopris)

e Visualizing and Verbalizing for Language
Comprehension (Lindamood Bell)

e Kansas LETRS (Modules 6, 11) (Strategies) (Sopris)

e Summarization (Strategies) (Strategic Instruction
Model (SIM) University of Kansas Center for
Research on Learning)

Comprehensive Programs
S.P.IR.E.

Foundations

Wilson Reading System
Orton-Gillingham programs

Leadership teams can customize the Oral Reading Fluency Group
Summary by documenting the interventions from the building’s
Curriculum Protocol to the appropriate instructional group so teachers
can easily follow the established protocols.

Collaborative Team

When finalizing the groupings after completing the diagnostic

assessment process, it is important to review the data to make sure
there is a match between the student’s needs and the instructional
level of supplemental or intensive instruction to be provided. Also,
the instructional focus of each group should be revisited to ensure
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that the planned intervention is aligned with the identified student
needs for that group. Teachers should remember that the protocol
interventions selected for each group come from the Curriculum
Protocol (from Structuring). Whenever universal screening is
conducted, it is essential to revisit and refine the alignment of
student needs with the level of intervention intensity and the
instructional focus of the groupings.

In terms of providing instruction, it is critical to have a good match
between the knowledge of the instructors and the interventions they
will teach. Collaborative Teams will make some decisions about this
match based on guidance from the Building Leadership Team.
Therefore, it is important to know the strengths and professional
development needs of instructional providers (e.g., certified,
noncertified). For instance, some teachers are confident in teaching
advanced phonics, while others are more comfortable teaching reading
comprehension. The Reading Student Grouping Worksheet (located in
the Appendix) will aid in planning and documenting instructional
groupings. Note that the assessments to be used for progress
monitoring and exit criteria are described in the Oral Reading
Fluency Summary sheet to help ensure ongoing data collection and
appropriate movement between instructional groups.

Following are instructional practices recommended for each of the
grouping indicators:

First Sound Fluency Instructional Focus

Students with scores below benchmark on First Sound Fluency may
have accuracy or fluency difficulties. A student who misses several
answers has accuracy issues, even if the student’s scores are relatively
high. Instruction for students with accuracy difficulties should focus
on identifying initial phonemes accurately. Other students may be
accurate but have fluency difficulty. Instruction for these students
needs to focus on helping them identify phonemes faster (Farrell,
Hancock, & Smartt, 2006).

e Group 1: Students are likely to need core support.

e Group 2: Students will need additional support on
phonemic awareness and letter-sound skills.

e  Group 3: Students will need additional support on
phonemic awareness skills.

e Group 4: Students will need additional support on
phonemic awareness and letter-sound skills.

Letter Naming Fluency Instructional Focus
The instructional focus for students not passing letter naming fluency
will be on the following skills, depending on their assessment results:

1. Alphabet Knowledge.
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2. Phonological Awareness Skills. The instructional focus will begin
with the lowest skill not passed on the following phonological
awareness skills:

o Phoneme Isolation of Initial Sounds.
o Syllable Blending, Segmentation & Deletion.
e Concept of Spoken Word.

Phoneme Segmentation Fluency Instructional Focus

Once the performance patterns and accuracy percentages are
determined and students are placed in the appropriate groups, the
instructional focus within each group can be finalized using the
Phoneme Segmentation Fluency Group Summary worksheet.

Group 1 (Accurate and Fluent): The students in this group segment
all phonemes including phonemes in blends with good speed and
accuracy (more than 95% accuracy). Focus of instruction should be on
short vowels or CVC words and progress monitor using Nonsense
Word Fluency.

Group 2 (Accurate and NonFluent): Students in Group 2 segment
all phonemes including blends with good accuracy (more than 95%
accuracy) but did not pass phoneme segmentation fluency.
Instructional focus for this group is on automaticity or fluency.

Group 3 (Segments Phonemes Partially Accurate): Students in
this group are inaccurate and slow. For students who produce onset
and rime but not segment or segment blends, the focus of instruction
should be on teaching single phoneme segmentation.

Students who incorrectly attempt to segment word parts or sounds
such as initial phonemes, final phonemes, or vowel phonemes will
need to have focused instruction on identifying specific phonemes
(initial, final, and vowel).

For students who make few or no attempts to segment sounds or word
parts, or repeat the entire word, a phonological awareness assessment
should be administered to determine whether the student can identify
words or syllables.

Group 4 (Segments Phonemes Inaccurately): Instructional
groupings for this group will depend on whether the students’
accuracy improves when cued to slow down. If accuracy does not
improve, then an additional phonological awareness assessment will
need to be given and results will be used to focus instructional groups
(95 Percent Group, Inc., 2007, Cummings & Good I1I, 2007).
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Nonsense Word Fluency Instructional Focus

Once the accuracy percentages are determined, the instructional focus
for the groups within each group can be finalized using the Nonsense
Word Fluency Group Summary.

Group 1:

Accurate. Students in this group read whole nonsense words without
any recoding or repeating of the word with good speed and accuracy.
Instruction should be on reading accurately and fluently in connected
text.

Not Accurate. Students in this group read whole nonsense words
with good speed but make many letter-sound blending or substitution
errors (less than 95% accuracy). Instruction should focus on accuracy
instruction at the letter-sound level and then accuracy instruction at
the blending level.

Group 2:

Accurate. Students in this group read sound by sound and read the
whole nonsense word with over 95% accuracy. These students may
also display hesitations and repetitions and may read at a slow pace.
The instructional focus should include blending fluency practices at
the word level.

Not Accurate. Students in this group read letter-sounds and
nonsense words with many letter-sounds or blending substitution
errors (less than 95% accuracy). The instruction should focus on
accuracy instruction at the letter-sound level and then accuracy
instruction at the blending level.

Group 3:

Accurate. Students in this group read sound by sound with minimal
sound errors (over 95% accuracy). Instruction should focus on
blending fluency practice at the word level.

Not Accurate. Students make many letter-sound errors (less than
95% accuracy) or are prompted by the examiner to move on to the
next letter sound. The instruction should focus on accuracy at the
letter-sound level and identifying known and unknown letter-sound
combinations.

Group 4:

Accurate. Students in this group read sound by sound and make
minimal sound errors (over 95% accuracy). Focus on instruction for
this group should be on blending fluency practice at the word level.
Instruction should be in “reading words the fast way.”

Not Accurate. Students make many letter-sound errors (less than
95% accuracy) or are prompted by the examiner to move on to the next
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letter sound, or the student doesn’t respond. Instruction should focus
on accuracy at the letter-sound level, ensuring that directions are
understood, known and unknown letter-sound combinations are
identified, and, for nonresponse, the phoneme segmentation fluency
measure i1s administered.

Oral Reading Fluency Instructional Focus

Once the additional diagnostic information is collected, the instructional
focus within each group can be finalized using the Oral Reading Fluency
Group Summary.

e Group 1: The students in this group who have difficulty with
comprehension as determined from their Maze score need
instruction with a comprehension focus, including
comprehension /vocabulary skills and strategies. Students in
grades 3-6 may need intervention in comprehension/vocabulary
if they did not meet the Benchmark or Target score on their Maze
assessment. If these students did meet the Benchmark/Target
score on Maze, they will need to continue to receive core support
for comprehension and vocabulary.

Studentsin grades 7-12in Group 1 will need comprehension or
vocabulary intervention. Instruction for adolescent students who are
accurate and fluent should have a focus on either comprehension
strategies or basic skills in comprehension, depending on the level of
support needed. Students who scored in the supplemental range on
the universal screening need instruction in the use of comprehension
strategies. Students who scored in the intensive range need basic
comprehension skill instruction on skills such as understanding the
main idea, sequencing, comparing and contrasting, character,
setting, story structure, etc.

e Group 2: This group should have an instructional focus on
building fluency and automaticity. The instructional focus may
include developing automaticity at the word, phrase, sentence,
and passage level, as well as the use of repeated readings and
pacing with both narrative and informational text.

Adolescents whose oral reading rate on grade-level text is:

e Below 70 wcpm — need more practice with word recognition
in addition to fluency practice;

e Between 70 and 120 wcpm —may benefit from regular fluency
instruction; and

o Greater than 120 wcpm —may benefit more from increased
vocabulary and comprehension instruction rather than
increased fluency instruction.

e  Group 3: Students who have difficulty with both accuracy and
fluency should work to build accuracy skills first. Students
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within this group will have a focus on improving phonics skills,
phonological awareness skills, or sight word skills based on the
results of the additional assessments given (e.g., PAST, QPS).
Instruction should focus on teaching skills in isolation and then
applying skills to decodable/controlled connected text at the
student’s instructional level.

Group 4: Instructional groupings for this group will depend on
whether the students’ accuracy improves when cued to do their
best reading. If it does, then the instructional focus should be on
self-monitoring strategies and adjusting the reading rate
depending on the type of text and purpose for reading. If
accuracy does not improve and a phonics assessment indicates
problems with phonetic skills, then groups will be organized
around where on the phonics continuum instruction needs to
begin (Hosp & Robinson, 2008).

Macze Instructional Focus

Students placed in Group 1 on the Oral Reading Fluency Grouping
Worksheet should have their Maze scores documented in addition to
their accuracy and fluency scores. Students in Group 1 who have not
reached the Benchmark/Target score on Maze will need
comprehension and vocabulary intervention.

After selecting the interventions, teams will need to:

1. Determine and document the following on the Reading Student

Grouping Worksheet:

a) Instructor providing the intervention for each group.
b) Instructional focus of the group.

¢) Location at which the intervention will be delivered.
d) Person responsible for progress monitoring.

2. Track student progress on intervention logs.
3. Complete tracking intervention document.
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First Sound Fluency (FSF) Grouping Summary

Performance Patterns for Developing Initial
Phonemes

Group 1:
e Accurate and Fluent
e 95% or higher

Group 2:
e Accurate and Slow
e 95% or higher

» Student segments all initial phonemes
including phonemes in blends with good
speed and accuracy (more than 95%
accuracy).

> Focus instruction on phoneme
segmentation.

e Student segments all initial phonemes
including phonemes in blends with good
accuracy (more than 95% accuracy) but did
not pass first sound fluency.

» Focus instruction on automaticity or
fluency.

Group 3:
e |naccurate and Slow
e 94% or lower

Group 4:
* |naccurate and Fluent
* 94% or lower

e Student attempts to segment initial sounds
but is often incorrect (less than 95% accuracy).

0 Student makes few or no attempts to
segment initial sounds.
» Focus instruction on identifying single
phonemes.

> Administer a phonological awareness
assessment to determine if student can
identify lower level phonological awareness
skills and focus instruction on lower level skills
from phonological awareness assessment.

e Student segments initial sounds very quickly
but produces inaccurate sounds.

» Teacher should cue the student to slow down
and retest.

» Administer a phonological awareness
assessment to determine if student can
identify lower level phonological awareness
skills and focus instruction on lower level skills
from phonological awareness assessment.

« Performance Patterns
> Focus of Instruction
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Phoneme Segmentation Fluency (PSF) Grouping Summary
Performance Patterns for Developing Phoneme Segmentation

Group 1:
e Accurate and Fluent
e 95% or higher

Group 2:
e Accurate and Slow
e 95% or higher

» Student segments all phonemes including
phonemes in blends with good speed and
accuracy.

> Focus instruction on short vowels or CVC
words and progress monitor using
Nonsense Word Fluency.

e Student segments all phonemes including
phonemes in blends with good accuracy
but did not pass phoneme segmentation
fluency.

» Focus instruction on automaticity or
fluency.

Group 3:
e |naccurate and Slow
* 94% or lower

Group 4:
¢ |naccurate and Fluent
e 94% or lower

e Student attempts to segment sounds or word
parts, but is often incorrect
0 |Initial phonemes
0 Final phonemes
0 Vowel phonemes

» Focus instruction on identifying specific
phonemes ( initial, final, vowel).

e Student segments only partially.
e Does not segment blends.
e Produces onset and rime.

» Focus instruction on teaching single phoneme
segmentation.

e Student makes few or no attempts to segment

» Administer a phonological awareness
assessment to determine if student can
identify words or syllables and focus
instruction on specific skills from phonological
awareness assessment.

sounds or word parts; may repeat entire word.

e Student segments sounds very quickly but
produces inaccurate sounds.

» Teacher should cue the student to slow down
and retest.

> If accuracy does not improve then administer a
phonological awareness assessment to
determine if student can identify words or
syllables and focus instruction on specific skills
from phonological awareness assessment.

« Performance Patterns
> Focus of Instruction
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Nonsense Word Fluency (NWF) Grouping Summary

Performance Patterns for Developing Alphabetic Principle

Group 1: Whole Word Reading
(Unitization)

Group 2: Sound-by-Sound and Recoding

[t/ [o/

/b/ /tob/

Accurate

e Studentreadswhole
nonsense words with
good speed and
accuracy (more than
95% accuracy).

e Readswhole word
correctly on first
attempt and read
only once.

» Focus instruction on
accuracy and fluency
in connected text.

Not Accurate

e Studentreads whole
nonsense words with
good speed but
makes many letter-
sound blending or
substitution errors
(less than 95%
accuracy).

e Studenttriesto read
as “real words.”

» Focus on accuracy
instruction at the
letter-sound level and
then accuracy
instruction at the
blending level.

Accurate

e Studentreads letter-
sounds and then
reads nonsense words
with over 95%
accuracy. May also
have hesitations,
repetitions, and slow
pace.

» Focus on blending
fluency practice at the
word level.

» Instructionin
“reading the words
the fast way.”

Not Accurate
e Student reads letter-

sounds and then
reads nonsense words
with many letter-
sound or blending
substitution errors
(lessthan 95%
accuracy).

> Focus on accuracy
instruction at the
letter-sound level and
then accuracy
instruction at the
blending level.

Group 3: Partial Blends
/t/ [ob/

Group 4: Decoding Sound-by-Sound
/t/ /o] [b/

Accurate
e Student readssound
by sound and has
minimal sound errors
(over 95% accuracy).

» Focus instruction on
blending fluency
practice at the word
level.

- Instructionin
“reading the words
the fast way.”

Not Accurate

e Student makes many
letter-sound errors
(less than 95%
accuracy)oris
prompted by the
examiner to move on
to the next letter
sound.

» Focus instruction on
accuracy instruction
at the letter-sound
level.

» ldentify known and
unknown letter-sound
combinations.

Accurate
e Studentreadssound
by sound and has
minimal sound errors
(over 95% accuracy).

» Focus instruction on
blending fluency
practice at the word
level.

- Instructionin
“reading the words
the fast way.”

Not Accurate

e Student makes many
letter-sound errors
(less than 95%
accuracy)oris
prompted by the
examiner to move on
to the next letter
sound.

» Focusinstruction on
accuracy instruction
at the letter-sound
level.

» Make sure directions
are understood.

> |dentify known and
unknown letter-sound
combinations.

e Studentdoesn’t
respond.

» Administer Phoneme
Segmentation Fluency.

» Focus of Instruction

(adapted from MiBLSi, 2010)
e Performance Pattern
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Oral Reading Fluency Grouping Summary

Group 1
Accurate and Fluent Reader

Instructional Focus: Comprehension

Question: Are student’s comprehension and
vocabulary skills on grade level?

If yes, continue to provide stronginitial instruction
(Tier 1). If no, determineinstructional needsin the
areas of comprehension and/or vocabulary skills.

Plan of Action
e Instruction on monitoring for meaning.
e Instruction on determining main ideas.
e Instruction on fix-up strategies.
e Instruction on specific words and word
learning strategies.

Protocol Interventions:

Group Exit Criteria:

Group 2
Accurate and Slow Reader (lack of automaticity)

Instructional Focus: FIuency

Plan of Action

e Instruction on automaticity at the word,
phrase, sentence, and passage level;
repeated and assisted reading of passages.

e Instruction on grouping words to make
meaning, pacing, and attentionto
punctuation.

e Use of both narrative and informational
texts.

Protocol Interventions:

Group Exit Criteria:

Group 3
Inaccurate and Slow Reader

Instructional Focus: Specific phonics or
Phonological Awareness skills, or Sight
Words depending on further assessments.

Plan of Action
e Instruction on missing decoding skills.
e Instruction on missing sight words.
e Workon applying skills to connected text
at instructional level.
e Workon fluentreading at independent
level using decodable text.

Protocol Interventions:

Group Exit Criteria:

Group 4
Inaccurate and Fluent Reader

Instructional Focus: Depends on student’s
response to self-monitoring strategy and
further assessments, if needed

Question: If cued to do best reading, does
student’s accuracy improve?

Plan of Action:

e Instruction on self-monitoring strategy.

e Tabletapping when student makes an
error to help student read more carefully
and more accurately.

e Challenging student to read a portion of
the text with 2 or fewer errors.

e Teachingstudentto adjustrate of reading
to type of text and purpose for reading.

Protocol Interventions:

Group Exit Criteria:

(Adapted from Curriculum Based Evaluation: Teaching and Decision Making (1999) by Ken
Howell and Victor Nollet
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Reading Student Grouping Worksheet

Lowest Intensive Intervention Group — 3 or fewer students
Instructional Focus: Intervention:

Instructor: Location:

Progress Monitoring Tool:
Frequency of Monitoring:

Student Receiving Intervention Who does monitoring?

Strategic Intervention Group- 3-5 students
Instructional Focus: Intervention:
Instructor: Location:

Progress Monitoring Tool:
Frequency of Monitoring:

Student Receiving Intervention Who does monitoring?

Other Intervention Group

Instructional Focus: Intervention:
Instructor: Location:
Progress Monitoring Tool:
Frequency of Monitoring:

Student Receiving Intervention Who does monitoring?
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Other Intervention Group

Instructional Focus: Intervention:
Instructor: Location:
Progress Monitoring Tool:
Frequency of Monitoring:

Student Receiving Intervention Who does monitoring?

Benchmark and Above Group (Optional) - Larger Group
Instructional Focus: Intervention:
Instructor: Location:

Progress Monitoring Tool:
Frequency of Monitoring:

Student Who does monitoring?
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Building Leadership Team
Building Leadership Teams will need to provide Collaborative Teams
with an intervention log to document important anecdotal information
such as absenteeism or any other pertinent information to the
intervention group. An intervention log should be maintained for all
students receiving intervention. This can be created locally or an
example can be found below.

wiesek of

Intervention Log Example

Intervention Teacher

AssessmeEnt Measures:

Date:

Mames of Students in Group F5F LMF PSF MWF ORFfR-CEM | MAZE
1.

i

3.

4.

=

Time - Intervention Provided

Monday Tuesday Wednesday Thursday Friday

Teams Met

Total Minutes/ day:

Instructional Foouws:

Intervention/Materials:

attendance and Observation

Records:

Student Mame:
Attendance: [Circle if absent)

M T W Th F

Student Mame:
Attendance: [Circle if absent]

M T W Th F

Student Mame:
attendance: [Circle if absent)

M T W Th F

Student Mame:
attendance: [Circle if absent)

M T W Th F

Student Mame:
attendance: [Circle if absent)

M T W Th F

Student Mame:
attendance: [Circle if absent)

M T W Th F

Add odditiongl boxes on bock if mors than § students
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Leadership teams will also need to track the interventions that have
been used with students. An example of a form for tracking
interventions is below.

How Are You Tracking
Interventions?

Lest Mame | First Name | Teacher Date Sept 1- Dote Ot 9-Now. | Date Now. 12-
Ot 8 12 intervention Now. 26
Intervention Intervention
Posrtner | D Tet DL Tt 15
Poertner | UP g AW
[— [+ Hip Flip
Poertner | UP g g
Romeiz=r GRS 10 KIS
Baflonr W W W
Poertner AP AP AP
Baker AP Ap AP
Romeizer Comp./F Comp T Comp./F
&M 5= 6 Minute Solution §-Up=5spiral up
CuC=5hort Wowels AP=Alphabetic Phonics
Camp./F= Comprehension and RW/=Rewards
Fluency DC Text=Decodable Taxt

WWW KANSASMTS5.0RG
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Reading Implementation Day 2
Progress Monitoring Students in Interventions

Step 8: Prepare for Progress Monitoring

Critical Components:

e Who: Building Leadership Team and Collaborative Teams

e What: Intervention Logs, Progress Monitoring Charts, Chart
for Matching Progress Monitoring to the Focus of
Instruction

e When: After every Universal Screening, after initial
instructional sort is completed

e Where: Building Leadership Team and Collaborative Team
meetings

e  Why: Ensure fidelity to the progress monitoring process,
that decision rules are being followed, and that
interventionists have the necessary assessments

Building Leadership Team

“Often principals try to alleviate the stress level of teachers by
postponing progress monitoring. However, by postponing progress
monitoring you will lose the data that motivate teachers to keep going
because progress monitoring documents the improvements that
students are making” (Hall, 2011 p. 3). Ongoing progress monitoring
is essential for students receiving interventions to ensure that the
interventions are working. Data from progress monitoring track how
the student is responding to the intervention; without these data,
Instruction is just a best guess. The Building Leadership Team will
determine the frequency of progress monitoring data collection and
review for the building. When determining the frequency of progress
monitoring data collection, it is important to consider (a) how quickly
students typically learn the skills that are the focus of instruction and
(b) how frequently the Collaborative Teams will meet to review
progress monitoring data for instructional adjustments based on the
decision rules of the system. The frequency of progress monitoring is
influenced by how quickly instructional adjustments can be made. The
recommended frequency of progress monitoring within the Kansas
MTSS framework is every other week for students receiving
supplemental (Tier 2) instruction and weekly for students receiving
intensive (Tier 3) instruction.

Progress monitoring of students in intervention is critical to ensure
appropriately targeted instruction leading to student growth.
Students whose teachers monitor progress regularly and use the data
to make instructional decisions demonstrate more academic progress
than students whose teachers do not monitor progress. Teachers'
accuracy in judging student progress increases when progress
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monitoring is used consistently (Stecker & Fuchs, 2000). It is through
frequent progress monitoring that the ultimate goal of returning
students to less intensive instruction as soon as possible can be
achieved.

The Building Leadership Team needs to train Collaborative Teams to
measure student growth in several ways. Progress monitoring of
students in intervention measures (a) whether growth is occurring for
those students and (b) whether sufficient growth is being obtained for
the students to close the achievement gap. The results will be graphed
and the charts used for instructional decision making. A second way to
measure growth is by using mastery assessment (a pre- and post-
assessment) to determine whether a student has mastered specific
instructional skills. When students in Group 3 of oral reading fluency
are working on phonological awareness/phonics skills, the PAST/QPS
1s used as a pre-post assessment to determine whether students are
mastering specific phonological awareness/phonics skills. These
students will also still need to be progress monitored using the
appropriate CBM below.

Some curricular materials contain measures for assessing student
growth that are frequently labeled progress monitoring measures.
However, these measures are actually pre- and post-assessments in
that they reflect whether students are learning the skills taught by
that program. They do not measure whether students are improving
in all the critical skills that are measured by an integrated screening
and progress monitoring data system. Progress monitoring using CBM
measures can provide information about the effectiveness of the
curriculum, whether students in intervention are closing the
achievement gap with their grade level peers, and whether instruction
needs to be adjusted. The tools recommended for progress monitoring
include the CBM assessments as the universal screener that was
originally used to identify students requiring interventions (Torgesen,
2006).

The subtest chosen for progress monitoring must be able to measure
the skills being taught in the intervention provided to a student. If the
assessment tests a skill other than the one being taught, it is not
possible to accurately determine student progress. Progress
monitoring the appropriate skill for the student’s instructional group
will provide information regarding whether the instruction and
materials are effectively enabling the student to make progress.
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Matching Progress Monitoring to the Focus of Instruction

Focus of Instruction Progress Monitor
Alphabet Knowledge Letter Naming Fluency (LNF)
Phoneme solation First Sound Fluency (FSF)
Onset/Rime
Phoneme Segmentation Phoneme Segmentation Fluency (PSF)
Short Vowels Nonsense Word Fluency (NWF)
Accuracy (Advanced Phonics) Oral Reading Fluency Passages (ORF/R-CBM)
(Accuracy Percentages)
Fluency Oral Reading Fluency Passage (WCPM)
Comprehension Daze/Maze Passages

In addition, it is important for the members to the Building Leadership
Team to establish and review procedures for collecting data with
fidelity. Building Leadership Team members need to ask “How do we
know?” regarding each of the fidelity issues listed below as verification
that adequate information about assessment fidelity is being collected.

i’

Analyze Your Process

Building Leadership Team responsibilities for this step are:

Review the fidelity of progress monitoring assessment
administration by discussing and reviewing any information
collected regarding the following questions:

e Were the directions for the administration of the progress
monitoring assessment followed exactly?

e Were the time limits for each test followed exactly?

e Was shadow scoring used to verify scoring fidelity?

e Hauve all the staff members who administer the progress
monitoring assessment been trained?

e Did collaborative teams verify the individual student
data?

o Have collaborative teams established and are they
following a routine for examining progress monitoring
graphs for accuracy?

Determine the frequency of progress monitoring data

collection for Supplemental and Intensive intervention.

Determine how frequently Collaborative Teams are meeting

to review the progress monitoring data.

Conduct fidelity checks to make sure that the Collaborative

Teams are following the guidelines for frequency of progress

monitoring.

Consider whether staff members have been informed about

the data point decision rules of the system.

Check to make sure that students in intervention are being

monitored on the correct skill.
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¢ Ensure Collaborative Teams are continuing to track
interventions.

e Consider any needs for professional development.

¢ Consider how staff and resources are currently allocated to
support instructional groups and whether any changes in
staff/resource allocation are warranted.

e (Consider any issues reported to the Leadership Team by the
Collaborative Teams.

Any changes to an intervention should be based on the results of the
progress monitoring data and documented. Both the progress
monitoring graph and the intervention log should be used to document
this information.

Collaborative Team

As part of progress monitoring for intervention, the Collaborative
Teams will identify the appropriate AIMSweb/DIBELS subtest that
matches the focus of instruction of the intervention. Using this
fluency/accuracy progress monitoring information allows the
Collaborative Team to make necessary changes to interventions when
student skills are not progressing as quickly as necessary. It is
important that the progress monitoring subtest selected for a given
student(s) measures the skill being taught as a part of the intervention.
The subtest chosen for progress monitoring must be able to measure the
skills being taught in the intervention provided to a student. If the
assessment tests a skill other than the one being taught, it is not
possible to accurately determine student progress. Progress monitoring
the appropriate skill for the student’s instructional group will provide
information regarding whether the instruction and materials are
effectively enabling the student to make progress.

To ensure that progress monitoring data are being collected and used
as planned and to aid in instructional decision making in the future,
it is important to graph the data to chart the growth of individual
students. Progress monitoring at this level answers two questions:

1. Isthe instructional intervention working?
2. Does the effectiveness of the intervention warrant continued,
increased, or decreased support?

The Collaborative Teams should follow the rules regarding frequency of
data collection and data review that were determined by the Building
Leadership Team. The decision rules of the system include, for example,
to “progress monitor students in Tier 2 every other week and students in
Tier 3 every week.” The decision rule to be used was determined by the
Building Leadership Team during Structuring, so it is important for
Collaborative Teams to know these rules and how to apply them. The
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graphed progress monitoring data provide teachers with information
necessary to determine how to adjust instruction and instructional
groups. After returning a student to less intensive instruction,
progress continues to be monitored in case a need re-emerges for
additional supports.

Maintaining an intervention log is critical for tracking students’
progress in intervention. Any changes to the intervention should be
based on the results of the progress monitoring data and documented.
This information should be documented on both the progress monitoring
graph and the intervention log. In addition, it is essential to continue
to track the interventions that are being delivered to students.
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Step 9: Determine the Instructional Level for Off
Grade Level Progress Monitoring

Critical Components:

e Who: Building Leadership Team and Collaborative Teams

e What: Backwards Testing Worksheets, AIMSweb or DIBELS Chart of
Target Scores

e When: After first Universal Screener, and subsequent screeners, only if
there is a significant discrepancy between the universal screener and
current progress monitoring data

o Where: Collaborative Team meetings

e  Why: Ensure students are being progress monitored on their
appropriate grade level and that they are receiving the proper
intervention.

Building Leadership Team
)
Analyze Your Process

Progress monitoring a student at the appropriate level of
difficulty for oral reading fluency is critical to determine whether
the correct intervention is being provided.

Building Leadership Team responsibilities for this step are:

e Conduct fidelity checks to ensure that the Collaborative
Teams are following the guidelines for determining the level
of progress monitoring. (Are students being monitored at their
instructional level?)

¢ Consider whether staff members have the needed materials and
know the procedures for maintaining an intervention log.

¢ Consider any needs for professional development.

e Consider how staff and resources are currently allocated to
support instructional groups and whether any changes in
staff/resource allocation are warranted.

Collaborative Team

If a student is performing close to grade level, then the progress
monitoring materials used and goal should be at grade level. Grade
level end-of-year benchmarks should be used for the goal with
DIBELS and grade level end-of-year norms should be used for the goal
with AIMSweb.

Collaborative Teams will need to determine instructional level for oral
reading fluency using the Oral Reading Fluency Grouping Worksheet
for the following students:
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e Students in Group 3 who have passed the phonological
awareness assessment (PAST) and short vowels on the phonics
assessment (QPS).

e Students who need intensive support (highlighted in red) in
Group 2 (accurate and slow).

Collaborative Teams will need to take the following steps to
determine instructional level of oral reading fluency:

1.
2.

3.

Use the appropriate time of year Backwards Testing Worksheet.
Test down (using progress monitoring probes) one grade level at a
time.

Find the level at which the student reaches benchmark for DIBELS
Next or the 25th percentile if using AIMSweb.

Use the norms for the grade level and the time of year of testing,
with 95% accuracy for 1st-2nd grade and 98% accuracy for 3rd
grade and above.

Make sure the student’s instructional level is one grade level
higher.

Use the instructional level for instructional materials and progress
monitoring. Once the student reaches the end-of-the-year 25t
percentile (if using AIMSweb) or the end of the year Benchmark (if
using DIBELS Next) with appropriate accuracy, increase progress
monitoring to the next grade level.

Once the student reaches grade level (8" grade for high school),
continue to progress monitor at grade level until the end of the -
year Target or Benchmark scores and accuracy are reached for
their grade level.
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AlMSweb

Backwards Testing Worksheet

R-CBM
Name: School Year:
Teacher: School:
R-CBM Words Errors Accuracy Fall Winter Spring End of AIMSweb
Correct AIMSweb AIMSweb AIMSweb Year Accuracy
Words Words Words Target Percent
Correct Correct Correct Score
25%ile Score | 25%ile Score 25%ile Score
8th Grade 123 132 142 161 98%
7th Grade 119 130 141 171 98%
6th Grade 116 131 141 161 98%
5th Grade 94 111 123 143 98%
4th Grade 84 101 112 136 98%
3rd Grade 59 84 98 119 98%
2nd Grade 35 64 82 92 95%
1st Grade | See Winter Norms on Winter Backwards Testing 19 40 53 95%
Worksheet

Collaborative teams will need to take the following steps to determine instructional level of oral reading fluency:

1. Use the appropriate time of year Backwards Testing Worksheet.

2. Test down (using progress monitoring probes) one grade level at a time.

3. Find the level at which the student reaches the 25th percentile for AIMSweb.

4. Use the norms for the grade level and the time of year of testing, with 95% accuracy for 1st - 2nd grade and 98% accuracy for 3rd
grade and above.

2l

Make sure the student’s instructional level is one grade level higher.
Once student reaches the end of year 25 %ile with appropriate accuracy, increase progress monitoring to the next grade level.

7. Once student reaches grade level (8th grade level for high school) continue to progress monitor at their grade level until they reach
end-of-year target score and accuracy for their grade level.
*Use the instructional level for instructional materials and progress monitoring.
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DIBELS Next

Backwards Testing Worksheet

DORF
Name: School Year:
Teacher: School:
ORF/R- Words Errors | Accuracy Fall Fall Winter Winter Spring Spring
CBM Correct DIBELS DIBELS DIBELS DIBELS DIBELS DIBELS
Next Next Next Next Next Next
Words Accuracy Words Accuracy Words Accuracy
Correct Percent Correct Percent Correct Percent
Score Score Score
6th Grade 107+ 97% 109+ 97% 120+ 98%+
5th Grade 111+ 98% 120+ 98% 130+ 99%+
4th Grade 90+ 96% 103+ 97% 115+ 98%
3rd Grade 70+ 95%-100% 86+ 96%-100% 100+ 97%-100%
2nd Grade 52+ 90%-100% 72+ 90%-100% 87+ 97%-100%
1st Grade See Winter Norms on Winter Backwards Testing Worksheet 23+ 78%-100% 47+ 90%-100%

Collaborative teams will need to take the following steps to determine instructional level of oral reading fluency:

1. Use the appropriate time of year Backwards Testing Worksheet.

S

score and accuracy for their grade level.

Test down (using progress monitoring probes) one grade level at a time.
Find the level at which the student reaches Benchmark with appropriate accuracy.
Make sure the student’s instructional level is one grade level higher.
Once student reaches the end-of-year Benchmark with appropriate accuracy, increase progress monitoring to the next grade level.
Once student reaches grade level, continue to progress monitor at their grade level until they reach the end-of-year Benchmark

*Use the instructional level for instructional materials and progress monitoring.
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Step 10: Review Progress Monitoring Data for

Instructional Decision-Making

Critical Components:

Who: Building Leadership Team and Collaborative Teams

What: Intervention Logs, Individual Progress Monitoring charts,
Research-Based Practices resource, List of Steps for Intensifying an
Intervention, List of Steps for Customizing an Intervention

When: As determined by frequency of Collaborative Team meetings
Where: Collaborative Team meetings

Why: Ensure that appropriate instructional adjustments are made in a
timely manner dependent on student response to the intervention
being provided.

i’

Analyze Your Process

The role of the Building Leadership Team in step 10 is to
support the work of the Collaborative Teams and make sure
that decision rules determined during Structuring are being
followed. To do this, the Building Leadership Team needs to:

Review systemic issues that may affect the validity of progress
monitoring data. Refer to the questions on ensuring fidelity to the
administration of the progress monitoring assessments in Step 8.
Conduct fidelity checks to ensure that the Collaborative Teams are
following the guidelines for reviewing progress monitoring data and
applying the decision rules correctly.

Check to see whether staff members are charting the progress
monitoring data accurately.

Check to see whether periodic progress monitoring is occurring for
students who have exited supplemental intervention in case a need
re-emerges for additional supports.

Review fidelity data of the protocol intervention being used, and
that the instruction is being intensified as needed.

Ensure that teams are using the Research-Based Practices sheet in
problem solving to begin the customization of intervention, changing
only one practice at a time.

Review the intervention logs to ensure group size and time
guidelines for supplemental and intensive interventions are being
followed.

Review to ensure that Collaborative Teams are setting appropriate
short-term goals and that instruction is being customized to achieve
those goals.

Consider any needs for professional development.

Consider how resources are currently being allocated to support
instructional groups and whether any changes in resource allocation
are warranted.
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Before informed decisions can be made regarding whether students
receiving interventions are making progress, it is important for the
Building Leadership Team to review any issues that may be affecting
the validity of the progress monitoring data. These issues were
initially discussed in Step 8, and include whether the directions of the
test administration were followed, if shadow scoring was used, the
level of training of the staff, and whether time recommendations of the
assessment were being followed.

At the same time that the Building Leadership Team is supporting
the Collaborative Teams in determining whether individual students
receiving interventions are making progress, the leadership team also
needs to consider whether any patterns or trends can be seen
across all the progress monitoring results. If most students are making
progress and they are making sufficient progress, then all staff
members can celebrate how well the system is succeeding. However, if
many students are not making progress, then the leadership team
needs to consider the effectiveness of the interventions and what

might be changed to enhance their effectiveness.

Collaborative Team

As soon as progress monitoring data are collected, the data should be
added to each student’s progress monitoring chart. It is important for
each Collaborative Team to establish a regular routine for examining
progress monitoring graphs for accuracy. The team should confirm
that:

o The correct skills were progress monitored at the correct level.

o Sufficient data were collected to make decisions according to the
established decision rules.

o The data were correctly graphed.

Looking for and thinking about these issues provides a basic fidelity
check of the process and helps ensure that decisions about
instructional adjustments are accurate.

The Collaborative Teams will need to determine whether individual
students receiving intervention are making progress or whether
adjustments are needed in the intervention instruction. This decision
is made by reviewing the data points on the progress monitoring
charts and following the decision rules determined during structuring.

In the examples below, a 3-data-point decision rule is used. If the local
system uses a 4-data-point rule, the same process applies with just a
modification of the number of data points.
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3 or More Consecutive Data Points Above Aimline

Once a student has at least 6 data points to establish a trend, examine
the last three consecutive scores to determine instructional success. If a
student has three or more data points consecutively above the aimline,
the intervention is having a positive impact and progress is being
made. The intervention needs to continue until the student meets
criteria based on the decision rules determined during structuring.
The Collaborative Team will need to ensure that the decision rule is
followed. Once the criteria for the decision rule are met, options are:

o  Regroup to work on another intervention skill.
o Exit the supplemental intervention and continue core with
periodic progress monitoring.

3 or More Consecutive Data Points Below the Aimline

Once a student has at least six data points to establish a trend,
examine the last three consecutive scores to determine instructional
success. If three or more consecutive data points are below the aimline,
an adjustment to the intervention is needed. Many things can
influence whether a student makes progress, so it is important to have
a systematic process for analyzing the cause, starting with the most
basic and easiest adjustment.

How to Adjust an Intervention
In analyzing a lack of progress, the team must look into each of the
following adjustments in sequence:

1. First checkto ensurethat the skill being progress monitored is the
same as the instructional focus (what is being taught).

2. If the skill and the progress monitoring measure are consistent,
check fidelity of instruction.

3. If both of the previous are happening, next consider increasing the
pace of instruction. Often teachers respond to the student having
difficulty in learning by slowing the pace of instruction, when in fact
they need to increase it. Slowing the pace of instruction can result in
lower levels of student attention and motivation, while a faster pace
can keep students engaged. The pace of instruction is related to the
number of student-teacher interactions per minute. For intensive
intervention with groups of three or fewer, students should be
expected to providefive correct responses per minute (via choral or
individual responses).

4. Next, consider modifying the pace of intervention. For example, the
pace of intervention can be slowed by reducing the number of new
skills introduced each week. If new skills are being introduced at the
rate offive per week, consider introducing only three per week and
providing a greater amount of practice on each skill before moving
to the next skill.

5. Ensure the alignment of programs. Teams need to ensure that
vocabulary is used the same way in both core and interventions.
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Consider moving the student to a different group with a different
instructional focus.
6. Adjust the instructional materials. Examples include:
a) Add manipulatives.
b) Use decodable text until ready for authentic text.
¢) Change the intervention program.
7. Move the student to a different intervention group.

Sufficient Progress-Continue the Intervention

The analysis of progress monitoring data is a two-step process: (a)
determine whether the student is making progress and (b) determine
whether the rate of growth is sufficient to close the achievement gap.
The most valid means of defining progress is through analysis of
slope and level (Fuchs & Deshler, 2007). When analyzing slope, the
team determines whether the student is making progress by comparing
the student's current level of performance to the identified goal. When
looking at level, the team is determining if the student's progress is
sufficient to close the achievement gap by comparing the student’s
current performance to the final desired level of performance, which is
typically the grade level benchmark. Thus, the analysis of progress
monitoring data involves two steps: (a) determine whether progress is
being made (slope) and (b) determine whether the achievement gap is
closing (level).

The ultimate goal for students in intervention is to close the
achievement gap between where the student is currently performing
and the grade level performance of peers. The chart of a student who
is closing the gap will show a trend line that will intersect with the
goal line before the end of the year (or other monitoring period of time).

The graph shows an example of growth in performance and growth
rate by having a positive response by level and slope. The Tier 2
intervention is working for this student and by continuing the
intervention the student should reach the benchmark goal by the end
of the year.
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Aim Line

Score

Core Instruction : Tier 2 Instruction

Time

Positive Response by Level & Slope
(Growth in Performance and Growth Rate)

Insufficient Progress — Intensify the Intervention

If the graph of student performance shows a line parallel to but
below the aimline, then the student is improving, but at a rate that is
insufficient to close the gap with peers.

Made Progress but Insufficient Growth to Close the Gap

Aim Line

Score

Core Instruction ; Tier 2 Instruction

Time

If the team determines the student is showing growth, but at a rate
insufficient to close the gap, the team needs to determine how to
increase the intensity of the current instruction (see below).

How to Intensify Instruction
e Increase the number of student responses in a minute by
reducing group size.

e Increase the number of questions and error corrections the
student receives in a minute.
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e Increase the scaffolding by breaking down the task more or
providing more structure so that the student can succeed.

e Spend more time modeling the “I do” and “We do” guided
practice before the student practices independently.

o Increase the number of repetition cycles on each skill before

moving on to see whether mastery is achieved with more practice

cycles.
o Use a more systematic curriculum so that skills are taught in a

prescribed manner, with the teacher asking questions and cueing

with the same language for each routine (Hall, 2007).

Not Making Progress — Customize the Intervention

When a student receiving intervention fails to show progress, teams
should consider issues relate to the instruction, curriculum, setting,

and the individual when reviewing student progress monitoring data.

The research-based practices tool offers a way for teams to discuss
underlying causes of the student’s lack of progress.

Research-Based Practices to Consider Regarding
Intervention Effectiveness

Instruction

Curriculum

Fidelity of instruction
Modeling and guided practice priorto
independentpractice (| Do, We Do, You
Do)
Explicit teaching
Face of instruction
Opportunities to respond
Time sllocated
o Intervention inaddition to core
o Intervention time daily
o Maore interventiontime needed
Sufficient questioning, check for
understandings
Clear directions
Sufficient practice, application, and review

Appropriate match between learnerand
intervention

Instructional focus based on diagnostic
process

Relation to post-school outcomes and
student interests

Wariety of activities

Providesfor explicitapproach to teaching
Appropriate independent work activities
Teachesskillsto mastery

Provides adequate opportunitiesfor
practice and review

Progressis being monitored on the
approprigte skill

Appropriate rate of progressto reach goal

Setting

Individual

Classroom routines and behavior
management support learning
Approprigte person teaching the
intervention group
Group arrangements for instruction
o Size of group
o Student isinapproprigte group
o Movement to group using decision
rules
Interruptionsto class are infrequent
Academic learning timeizhigh
Transitions are short and brief
Time devoted to homework with
monitoring

Mativation

Taszk persistence

Social skills/peer relationships
Commitment to school

Self-efficacy

Attendance

Learning strengths

Pattern of performance errors reflect skill
deficits

Connection withschool, community,
adults, and family

Home-based reading and reading
activities (practice, no new learning)
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If the graph of student performance shows a nonresponse by level and
slope, then teams should consider customizing the intervention.

Lack of Growth in Performance and Insufficient Growth to Close
the Gap

Score

Core Instruction ; Tier 2 Instruction

Time

When a student receiving intensive services fails to show progress
despite data-based instructional decision making, adjust the
intervention, teams should consider the need for individual student
problem solving to customize the intervention provided to the student.

How to Customize an Intervention

1. Make sure the student is receiving an intensive protocol intervention
with fidelity.

2. Determine whether a revision to the program is needed to boost the
student’s rate of improvement.

3. Add one researched instructional practice to the protocol
intervention.

4. Analyze the progress monitoring data on the added instructional
practice before adding another instructional practice.

Determine Short-Term Goals for Students Not Making Progress

The goal for a student who is behind multiple grade levels should be
the end-of-year benchmark (or for AIMSweb the 25th percentile on
end-of-year norms) of the grade level at which the student is being
progress monitored. Most universal screening assessment systems
(e.g., DIBELS, AIMSweb) provide end-of-year benchmarks for the
primary reading skill being assessed at that grade level. The norms
for the universal screening assessment administered within a
building should be used to set the end-of-year benchmark goals for
students. Once a student meets the end-of-year norm, instruction and
progress monitoring can be increased to the next grade level. The
determination about how many times a student needs to attain that
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goal before increasing it to the next grade level will be the
responsibility of the Building Leadership Team.

This process is repeated by increasing the level of materials based on
progress monitoring results until the student’s progress has closed
the achievement gap with peers. Once the student closes this gap,
decreasing the amount of support provided to the student should be
considered. Continued progress monitoring will indicate whether
decreased support is sufficient for student growth to continue. Once the
team has determined whether the student is on track, the team will
follow the previously determined decision rules on how to decrease
student support.

For students who are below benchmark in reading skills and not
making sufficient progress, it is beneficial to set short-term goals.
Teams may want to refer to the following table when setting short-
term goals for oral reading fluency. Appropriate goals for weekly
improvement on first readings can be estimated on the basis of
curriculum-based measurement research (Fuchs, Fuchs, Hamlett,
Walz, & Germann, 1993). While there are many factors to consider, a
good starting place for setting a goal is to start with the goal that
corresponds to the students’ instructional reading level, rather than
their current grade level (Hasbrouck, 2011).

Expected Rate of WCPM Increase by Week

Grade Level Realistic Goal Ambitious Goal
1 2.0 3.0
2 1.5 2.0
3 1.0 1.5
4 .85 1.1
5 b .8
6 3 .65
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When setting goals, it is more effective to involve students in setting
their own goals and in monitoring their own progress (Chappuis,
2005). Research has indicated that ambitious goals produce better
results than lower goals (McCook, 2006). Without ambitious goals,
students in interventions can make progress, but continue to lag
behind grade level without closing the achievement gap between
themselves and their peers who are receiving high-quality
interventions. It is appropriate to expect more than a year’s growth
in a year’s time, even if the student has not achieved that rate of
growth in the past. Fuchs, Fuchs, and Deno (1985) found that
when teachers and students established high goals and increased
them based on data, student progress was more rapid than with
students who had lower performance goals that remained fixed.

The collaboration log is beneficial for establishing short-term goals
and tracking student information. Information regarding student
progress monitoring data and short-term goals can be documented
in the Reading Intervention Collaboration Log.

Example of Setting a Short-Term Goal

o Johnny is a 6t grade student.

e His current instructional level is 4 Grade. He read 92 wepm in the
fall on a 4th grade passage.

o In order to accelerate growth, Johnny’s mid-year goal is the Spring
25th percentile of 4th grade.

o  Fourth grade ambitious goals include a 1.1 wcpm increase in a
week.
Mid-year goal is 18 weeks x 1.1 = 19.8 wepm.

o 92 wcepm + 19.8 wepm increase = end-of-year goal of 111. 8 wcpm.
3-week short-term goal is 92 + 3.3 = 95.3 wcpm.

MTSS Building Leadership Team Implementation Guide Reading www. kansasmtss.org
Kansas MTSS - KSDE Part B Funded Page 75 of 114



This page is intentionally blank.

MTSS Building Leadership Team Implementation Guide Reading www. kansasmtss.org
Kansas MTSS - KSDE Part B Funded Page 76 of 114



Step 11: Update Student Intervention/Collaboration
Logs

Critical Components:

e Who: Building Leadership Team and Collaborative Teams

e What: Intervention Logs, Collaboration Logs

e When: As determined by frequency of Collaborative Team meetings

e Where: Collaborative Team meetings

e  Why: Ensure student data is being documented and remains current
in regard to interventions being provided and the progress being
made by individual students.

Building Leadership Team
&

Analyze Your Process

Building Leadership Team responsibilities for this step are:

o Ensure that staff members are keeping student intervention
logs (including student attendance) up to date.

e Ensure that staff members are charting progress monitoring
data consistently and accurately.

o Ensure that data review meetings are being held as scheduled.
Ensure that decision rules are being followed.

e Conduct periodic reviews of the entire process with staff members
to ensure fidelity.

Consider any needs for professional development.

e Review records to ensure that the Kansas MTSS process is not
being used to delay or deny appropriate referrals and/or
requests for initial evaluation for special education or other
entitlement services.

e Consider how resources are currently allocated to support
instructional groups and whether any changes in resource
allocation are warranted.

The individual student problem-solving process is what schools have
traditionally used for general education interventions, often conducted
by student improvement teams (also known as SIT, SAT, TAT, and
CARE teams, among other names). Within the Kansas MTSS model,
the Collaborative Teams conduct the work of the general education
Iintervention or student improvement team (SIT). At any time a
leadership or Collaborative Team suspects a student may be a student
with an exceptionality, the team must refer the student for an initial
evaluation. Any parent request for a special education evaluation
must be reported to the building administrator or to the appropriate
staff member as designated by district special education procedures.

MTSS Building Leadership Team Implementation Guide Reading www. kansasmtss.org
Kansas MTSS - KSDE Part B Funded Page 77 of 114



The Kansas MTSS should not delay a student from receiving a special
education evaluation. A student does not have to move through all the
tiers before a referral for a special education evaluation is made.
Conversely, having received all tiers of instruction or needing Tier 3
instruction does not indicate in and of itself that a student should be
referred for a special education evaluation.

When the Kansas MTSS is being implemented, all parents must be
informed of the nature of student performance data being collected,
the general education services being provided, strategies for
increasing a student's rate of learning, and parents’ right to request
an evaluation (K.A.R. 91-40-10(f)(2)). Staff members and parents need
to know that a student may be referred for a special education initial
evaluation when (a) the school has data- based documentation
indicting that general education interventions and strategies would be
inadequate to address the areas of concern for the student or (b) the
school has data- based documentation that:

e The student was provided appropriate instruction by qualified staff
in regular education.

o The student was provided repeated assessment of academic
achievement to demonstrate the student's progress during
instruction.

e The assessment results were shared with the parents.

o The results indicated that an evaluation is appropriate (K.A.R. 91-
40-7(c)).

Collaborative Team

Once any instructional adjustments have been completed, instruction
and progress monitoring of student skill growth continues as
described in previous steps. The student intervention/collaboration log
and the progress monitoring graph need to be consistently updated so
that an accurate record of the interventions and their results can be
maintained. It is critical for teachers to document both the instruction
that they are providing and the intervention sessions that each student
actually attends. This documentation is critical as a source of
information when analyzing student growth. This cycle of assessment,
adjustment, and adding to the graph or log continues as long as a
student requires intervention. To summarize, all students in
intervention need:

e An accurate record of interventions.

e An accurate record of actual student participation in intervention
instruction.

e An accurate record of progress monitoring results.

e Ongoing and regular data review meetings with instructional
adjustments made according to decision rules.
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Steps 1 through 11 will be repeated during this year and the following
years as the leadership team and Collaborative Teams continue to
collect and analyze data for the Kansas MTSS implementation for
reading. Teams will become more adept at the process with practice,
but it is important to periodically review the process as described in
the leadership team guide and Collaborative Team workbook to
maintain fidelity to the process.

Once any instructional adjustments have been completed, instruction
and progress monitoring of student skill growth continues as
described earlier. The student collaboration log and the progress
monitoring graph need to be consistently updated to reflect an
accurate record of the interventions and their results. This cycle
continues as long as a student requires intervention.
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Adapted from ©2007 University of Texas System

Reading Intervention Collaboration Log

Student: Grade: Teacher:
Baseline/Current Instructional Focus Core Reading Instruction Tier ll/Tier lll Instruction
Reading Assessment
Program:
Instrument: Tier ll: Tier Il
Date: Focus: Teacher:
State Assessment: Intervention Setting:
Comp Amount of Time:
Vocabulary: Amount of Time: Time of Day:
Fluency: Intervention Exit Criteria: Time of Day:
Phonics: Daily: Other:
Phon. Awareness: ___daily other:
QPS: 1,2,3,4,5,6,7,8,9a, 9b, 9¢, 10
Intervention Period Priority Intervention Strategies Teacher(s) Notes on Student Response Progress Monitoring

Responsible

Assessment Data

(score/benchmark/status)

(dates)
co _ / /
(schedule) VO __/ /
Progress Goals FL /__/
co VO PH / /__
FL PA __ / _/
PH PA
team review needed
Intervention Period Priority Intervention Strategies Teacher(s) Notes on Student Response Progress Monitoring
Responsible Assessment Data
(dates) (score/benchmark/status)
co __/ /
(schedule) vOo __ / /
Progress Goals FL /__/
coO__ Vo PH / /_
L PA _/ /
PH__ PA__

team review needed
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Reading Intervention Collaboration Log (continued)

Student: Grade: Home Room Teacher:
Intervention Period Priority Intervention Strategies Teacher(s) Notes on Student Response Progress Monitoring
Responsible Assessment Data
(dates) (score/benchmark/status)
co __/ /
(schedule) VO __/ /
FL /__/
Progress Goals PH / /_
coO__ Vo PA _/_/
FL
PH__ PA_
team review needed
Intervention Period Priority Intervention Strategies Teacher(s) Notes on Student Response Progress Monitoring
Responsible Assessment Data
(dates) (score/benchmark/status)
co _ / /
(schedule) vo __/ _/
FL /__/
Progress Goals PH / /.
CO__ VO PA _/ J
FL
PH PA
team review needed
Intervention Period Priority Intervention Strategies Teacher(s) Notes on Student Response Progress Monitoring
Responsible Assessment Data
| Ry |

(dates)
(schedule)
Progress Goals
coO__ Vo
FL
PH PA

(score/benchmark/status)

co __/ /

VO __/ /

FL /7

PH / /___
PA _ /_/

team review needed
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Secondary Level Implementation Supplement

The Kansas MTSS Reading assessment procedure at the secondary
level varies slightly from the procedure at the elementary level. In an
effort to provide guidance to teams who will evaluate data at this
level, and based on the current research, the following specifics are
outlined below.

Building and Grade Level Status

For grades 7 & 8, building level data is determined by the percent of
students at benchmark, supplemental, and intensive levels, as
reported by the Maze assessment. These scores are recorded for fall,
winter and spring benchmarks on the Building Level Status form.

At the high school level, data from the grade level comprehension
assessment, usually given only in the fall, will be used to determine
the Building Level Status. The determination of how the percentages
for each category will be recorded is made by the Building Leadership
Team and will be dependent on what assessment is used for universal
screening and the cut-scores chosen. For example, a school using
NWEA MAP might choose to use the 25th and 10th%iles as their cut
points, mirroring what an AIMSweb rainbow report might use.

Classroom Level Status

A middle school or secondary level team may view the classroom level
report as something only to be used at the elementary level. However,
both classroom level status and grouping worksheets can be very
beneficial for content area teachers, especially if the data can be
disaggregated by each hour of the day. When data is analyzed in this
way, teachers can differentiate for individual class periods. For
example, if 40% of a fourth hour chemistry class is not reading at
grade level, this may change how the teacher presents textbook
material and where differentiation may be required. Instead of asking
the class to read silently, he may choose to partner students up to read
the textbook, placing a slightly stronger reader with a struggling
reader. He might also choose to read the text aloud to students who
are in Group 3 and requiring intensive intervention, allowing them
the opportunity to gain knowledge of the text through listening
comprehension. The math teacher may be more explicit when she
teaches the vocabulary to her second hour algebra class than she
would be to her fifth hour class because of a high percentage of
struggling readers during the second hour.

If the BLT has a tech-savvy team member, an Excel spreadsheet could
be developed and, using the school’s enrollment database, provide this
type of information to each content area teacher in a fairly efficient

manner. Some schools’ data management systems have optional fields
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that could be filled with a student’s grouping assignment or tier of
intervention required.

Grouping Worksheets
The grouping worksheets are used a little differently in grades 7 and
up.

For students in grades 7 and 8, the primary skill indicator is the
Maze assessment. Students may exhibit difficulty with reading
comprehension on Mazes for a variety of underlying reasons. For
example, a student may score low on Mazes because of difficulty with
comprehension, vocabulary, fluency, or accuracy. Therefore, students
who do not reach benchmark or the target score on the Maze
assessment should be given an oral reading fluency measure to
determine whether the student has difficulty with accuracy and/or
fluency.

Steps for Grouping from the Implementation Guide for Grades 7 & 8
are:

1. Locate Class Distribution report for the Maze assessment.

2. Administer an ORF or R-CBM measure to students who do not
meet the benchmark or target score on the Maze assessment.

3. Follow the procedure for grouping these students into the Oral
Reading Fluency Grouping Worksheet. Students who meet the
benchmark or target score on the Maze assessment are not
recorded on this sheet.

4. Once these students are placed into four groups, locate and record
the Maze score for students in Group 1.

5. For students in Group 1, use a yellow or pink highlighter to
highlight the names of the students who need Strategic or
Intensive support, as indicated by the Maze report.

6. For students in Groups 2 or 3, use a green, yellow, or pink
highlighter to highlight the names of students who need Strategic
or Intensive support as indicated by the ORF/R-CBM report.

7. For students in Group 4, re-assess, directing the student to attend
to accuracy. If accuracy falls at 98% or above, the student should
be re-assigned to Group 1 and color coded based on the Maze
score. If accuracy is below 98%, provide instruction in self-
monitoring strategies. If improvement still does not occur, follow
recommendations for Group 3.

8. Conduct additional assessments using a phonics screener (QPS),
or possibly a phonological awareness assessment (PAST) for
students who are in Group 3.

Published grade level Maze assessments for grades 9-12 are not
available, so a multi-step process is necessary to determine a student’s
instructional focus for studentsin grades 9-12.
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Steps for Grouping in Grades 9-12 from the Implementation Guide
are:

1. Once a year, a grade level comprehension assessment is given to
all students in grades 9-12. Students who are at grade level
on this assessment are not recorded on the grouping
worksheet.

2. Students who are not reading at grade level on the comprehension
assessment are given an eighth grade level Maze. Those who
score at benchmark are recorded in Group 1. Although these
students met the benchmark score on the eighth grade Maze
assessment, they did not meet the criteria on their grade level
comprehension assessment. They will need intervention or extra
support on grade level comprehension and vocabulary strategies.

3. Students scoring below the target score on eighth grade level
Maze passages are given eighth grade level oral reading
fluency passages (R-CBM). Once the oral reading fluency scores
are entered in the web-based data management system, follow the
previous steps (Grades 7 & 8) for the oral reading fluency
grouping method.

Flow charts outlining this process for Grades 7 & up and grouping
worksheets are located in the Appendix of this guide.

Content teachers can also benefit from seeing a grouping sheet for
each hour they teach. It is helpful to know which students are
dysfluent, which struggle with comprehension of text, and which are
not accurate readers, when determining how to differentiate for
students.

Expected Growth

1. When considering the students with the most intense reading
needs, it 1s important to know a reasonable expected rate of growth.
Secondary readers in particular benefit from monitoring their own
progress, so setting a realistic aimline will be critical to maintain
motivation.

2. For students who are below benchmark in reading skills and not
making sufficient progress, it is beneficial to set short-term goals.
Teams may want to refer to the following table when setting short-
term goals for oral reading fluency.

3. Appropriate goals for weekly improvement on first readings can be
estimated on the basis of curriculum-based measurement research
(Fuchs, Fuchs, Hamlett, Walz, & Germann, 1993). While there are
many factors to consider, a good starting place for setting a goal is
to start with the goal that corresponds to the student’s
instructional reading level, rather than their current grade level.
So, a tenth grade student who has an instructional level of fifth
grade could have an expected growth rate of .5-.8 word increase per
week.
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Expected Rate of WCPM Increase by Week

Grade Level Realistic Goal Ambitious Goal
1 2.0 3.0
2 1.5 2.0
3 1.0 1.5
4 .85 1.1
5 5 .8
6 .3 .65

Communication and transparency between the teacher and student at
the secondary level is crucial. Students need to understand why they
are being placed in the particular groups, and the criteria required for
moving out of each group. Being straightforward with secondary
students about their reading and where the deficits in reading occur is
helpful in gaining a mutual understanding with the student as well as
provide motivation. These students need to see the big picture for the
reading process and where they have deficits and strengths (accuracy,
fluency, vocabulary, how that impacts comprehension, etc.). For
example, once accuracy is achieved, explaining the importance of
fluency, vocabulary instruction, expected rate of growth and their
connection with reading comprehension motivates student efforts and
assists in determining goals for themselves. Students are more likely
to take ownership for their learning if they are able to participate in
setting their goals and charting their progress, rather than being
placed in ambiguous reading groups.

Research has shown that adolescents can benefit from targeted,
explicit, and systematic instruction. Given the appropriate instruction
and amount of time, adolescent readers can develop the necessary
skills for proficient reading that will continue beyond their school
years.
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Appendices

Kindergarten - AIMSweb Universal Screening Flow Chart

FALL
{Assess LMNF)

WINTER
[Assess LNF. LSF. PSF. NWF]

SPRING
[Assess LNF. LSF. PSF. NWF)

Below Benchmark (need

Core

Foous instruction on
phoneme segmentation in

Initial Sounds, Syllable
Blending, Segmentation,
Concept of Spoken Word

{e-g., PAST)

Place students in PSF Grouping Worksheet (3%

Benchmark . .
intervention|
o - Accuracy and Fluency)
Check Phonological Skills [

Determine performance patterns

¥

Passed Phonological
Skills: Growp for
Alphabet Knowledge

— —— —_—

Focus instruction according to Performance
Patterns on P5F Grouping Worksheet

Did mot pass
Phonological Skills:
Group by Phonological
Awrareness Skills

s

—

Focus instruction on alphabet
knowledge

Focus instruction on phonological
skills needed (Initial sounds,
Syllable Blending, Segmentation,
Deletion, Concept of Spoken
word)
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Kindergarten — DIBELS Next Universal Screening Flow Chart

FALL WINTER
{Assess FSF, LNF) [Assess FSF, LNF, PSF, NWF)

F5F Score

Place students in F5F Grouping Workshest
{% Accuracy and Fluency)

Detarmine performance pattems

¥

Foous instruction according to Performance
Patterns on F5F Grouping Worksheet
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1% Grade — Universal Screening Flow Chart

FALL WINTER P e SPRING
[Assess LNF, LSF, PSF, NWF) {Assess *PSF, NWF, R-CEM) Grade (Assess MWF, R-CEBM)
NWF Score ¢
Passed NWE Did not pass NWF: Check Did not pass R-CBM:
PSF score Passed R-CBEM Check NWE scone
I*, I . Eé :
i not pass
Place in Passed PSF Did not pass PSF Place students in be  Passed NWF . :
using N'WF
(3 Accuracy and Place students in Worksheet Did not pass PSF
Fluency) Grouping workshest [% Accuracy and
using PSF WCPM) -
¥ {3 Accuracy and Place students in
Focus instruction Fluency) ‘l‘ Grouping
according to Worksheet using
Performance : "4 : Focus instruction PSF
Patterns in NWEF Focus Il15!l'l.IEtIDr'l according to ORF % Accuracy and
Grouping according to Grouping Fluency)
Summa Performance Summary L]
Patterns on PSF
Grouping FoCus instruction
Summa according to PSF
Grouping
Summary
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Oral Reading Fluency — Universal Screening Flow Chart

—_— —=

Place students on ORF Grouping Worksheet (% Accuracy & WCPM)

*
GROUP 4 GROUP 3 GROUP 2 GROUP 1
Inaccurate and Fluent Inaccurate and Slow Accourate and Skow Accurate and Fluent
£ ¥ v —_—
) Give Phonics Assessment Focus on fuency (rate., Inadequate Adequate
Provide Self- (e.g., OF5) prosody, punctuation, Comprehension Comprehension
Monitoring strateges etc) at the word,
A |i1r=5:.uﬂtcn::.. ansd ¢, +
* Foous on Waord | S passage level Focus on vocabulary,
Recognitiony/Phonics nadeq sentence
cikills ﬂ'E_I:k Phonological comprehension, topic Focus on higher leval
If needed, give jcve, Blends, Skills [e.g., PAST) knowledge, reasoning, inferem:e
phonics assessment R-controlled, etc) background making
W information, inference
} making
4‘ Focus on phonological 1
skills if neaded
[Syllables, onset-rime,
Focus on ‘Word Phoneme
Recognition,Phonics Sezmentation)
skills

- = See Curmiculurm Profosool
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Maze — Universal Screening Flow Chart

Adequate Maze Score

Inadequate Maze Score

_h——'ﬁ?_%

Place students on ORF Grouping Worksheet (% Accuracy & WCPM)

GROUP 4 GROUP3
Inaccurate and Fluent Inaccurate and Show
¥
Provide Sal- Give Phonics
Moriitoring Assessment (e.e.. OPS)
strategies
v Focws on word Inzdequate CWC —
recognitionjphonics Check phonological
i needed, give skills {CWC, Blends, skills .., PAST]
m R-Controdled, etc )
ASTESEMEnt 'i'
Y Focus on phonological
skills if needed
Foous on word
L
phonics skills
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Secondary Level Universal Screening Flow Chart
Grade Level Comprehension Assessment

Adequate Comprehension

Provide Self-

1
Accurate and Fluent
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Building Leadership Team
Grade Level Status Worksheet

(AIMSweb users should use data from the Tier Transition Report. DIBELS Next users
should use Grade Level Distribution Report)

% %
Benchmark/Tier 1 Supplemental/Tier 2

Fall

Winter

Spring

Use the information from the Universal Screening Assessment to fill in the table on the worksheet for the
grade level.

Considerations for Discussion: As you evaluate grade level data, what comes to mind in
terms of...?

e implementing Core with fidelity

e strengths of the current group of learners

e professional development

o how these data, in combination with other data and information you have about the

students help create the “whole” picture
e needed support

Set or Review Goal: By Spring, we want % to be at Benchmark with their literacy
skills.
By Midyear, we want % to be at Benchmark with their literacy skills.

Discussion Notes:
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Classroom Level Status Worksheet

(AIMSweb users should use classroom data from the Tier Transition Report. DIBELS
Next users should use Grade Level Distribution Report)

% %
Benchmark/Tier 1 Supplemental/Tier 2

Fall

Winter

Spring

Use the information from the Universal Screening Assessment to fill in the table on the worksheet for the
grade level.

Considerations for Discussion: As you evaluate classroom level data, what comes to mind in
terms of...?

e implementing Core with fidelity

e strengths of the current group of learners

e professional development

¢ how these data, in combination with other data and information you have about the

students help create the “whole” picture
e needed support

Set or Review Goal: By Spring, | want % to be at Benchmark with their literacy skills.
By Midyear, | want % to be at Benchmark with their literacy skills.

Discussion Notes:
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DIBELS Next Benchmark Chart

MEASURES FALL Winter SPRING
Benchmark Benchmark Benchmark
KDG FSF 10+ 30+
PSF 20+ 40+
NWF - CLS 17+ 28+
1st GRADE PSF 40+
NWF-CLS 27+ 43+ 58+
NWF-WWR 1+ 8+ 13+
ORF 23+ 47+
DORF-Accuracy 78-100% 90-100%
DORF-Retell 15+
2nd GRADE NWF-CLS 54+
NWF-WWR 13+
DORF 52+ 72+ 87+
DORF-Accuracy 90-100% 96-100% 97-100%
DORF-Retell 16+ 21+ 27+
DORF- Retell Quality 2+ 2+
3rd GRADE DORF 70+ 86+ 100+
DORF-Accuracy 95-100% 96-100% 97-100%
DORF-Retell 20+ 26+ 30+
DORF-Retell Quality 2+ 2+ 2+
DAZE 8+ 11+ 19+
4th GRADE DORF 90+ 103+ 115+
DORF-Accuracy 96-100% 97-100% 98-100%
DORF-Retell 27+ 30+ 33+
DORF-Retell Quality 2+ 2+ 3+
DAZE 15+ 17+ 24+
5th GRADE DORF 111+ 120+ 130+
DORF- Accuracy 98-100% 98-100% 99-100%
DORF-Retell 33+ 36+ 36+
DORF-Retell Quality 2+ 3+ 3+
DAZE 18+ 20+ 24+
6th GRADE DORF 107+ 109+ 120+
DORF- Accuracy 97-100% 97-100% 98-100%
DORF-Retell 27+ 29+ 32+
DORF-Retell Quality 2+ 2+ 3+
DAZE 18+ 19+ 21+
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AlMSweb Target and 25th Percentile Chart

GRADE MEASURES FALL Winter SPRING Spring
Target Target Target 25%ile
KDG LNF 13 38 46
LSF 2 20 33
PSF 2 18 41
NWF 19 33
1st GRADE LNF 40 49 56
LSF 25 40 46
PSF 35 45 49
NWF 27 45 57
R-CBM 30 53 40
2nd GRADE PSF 39 41 45
NWF 46 52 62
R-CBM 55 80 92 82
MAZE 4 9 14
3rd GRADE R-CBM 77 105 119 98
MAZE 11 14 15 11
4th GRADE R-CBM 105 120 136 112
MAZE 12 19 19 15
5th GRADE R-CBM 114 129 143 123
MAZE 16 21 25 20
6th GRADE R-CBM 136 149 161 141
MAZE 21 27 27 22
7th GRADE R-CBM 136 150 171 141
MAZE 22 25 29 24
8th GRADE R-CBM 138 151 161 142
MAZE 23 21 27 22
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First Sound Fluency (FSF) Grouping Worksheet

Group 1 F Group 2 F
= Accurate and Fluent =  Accurate and Slow
= 95% or higher W = 95% or higher W
S S
Student Score | % A Student Score | % A
Group 3 F Group 4 F
= Tnaccurate and Slow = TInaccurate and Fluent
= 94% or lower _W = 94% or lower _W
S S
Student Score | % A Student Score | % A
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Phoneme Segmentation Fluency (PSF) Grouping Worksheet

Performance Patterns for Developing Phoneme Segmentation

Grade Teacher
Group 1 F Group 2 F
=  Accurate and Fluent = Accurate and
*  95% or higher _W Slow _W
S = 95% or higher S

Student Score | % A Student Score % A
Group 3 F Group 4 F
= TInaccurate and Slow = TInaccurate and
*  94% or lower —W Fluent —W

_S = 94% or lower _S
Student Score | % A Student Score % A
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Nonsense Word Fluency (NWF) Grouping Worksheet

Performance Patterns for Developing Alphabetic Principle

Group 1: Whole Word Reading

Group 2: Sound-by-Sound and

cie e Recoding
(Unitization) It/ lol bl Itob!
Accurate (95%+) Not Accurate (< 95%) Accurate (95%+) Not Accurate (< 95%)

Group 3: Partial Blends
It/ lob/

Group 4: Decoding Sound-by-Sound

It/ ol b/

Accurate (95%+) Not Accurate (< 95%)

Accurate (95%+)

Not Accurate (< 95%)
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Oral Reading Fluency Grouping Worksheet

Grade Teacher

Group 1 F + Group 2 F J
=  Accurate and Fluent =  Accurate and Slow
= 95%/98% or higher | ___ W + - 95%/98% or higher | __ W |4

S + S |J
Student MAZE | WCPM | % A Student WCPM | 9% a
Group 3 F J Group 4 F i
= Tnaccurate and Slow = Tnaccurate and
= 94%/97% or lower __W { Fluent __W |+

S J = 94%/97% or lower S +

Student WCPM % A Student WCPM | % A

MTSS Building Leadership Team Implementation Guide Reading
Kansas MTSS - KSDE Part B Funded

www. kansasmtss.org
Page 102 of 114



PHONOLOGICAL AWARENESS GROUPING WORKSHEET

uonnIrsqng
swauoyJ

spuo[g uone[e(
awduoYJ

[eur wondeQg
awuoYyJ

[eryu] uonaPQ
awduoYJ

UO0I)eIUIWFIS
sweuoy g

Surpuolg
awduoYJ

[eur uorye[osy
awauoyJ

[elIu] UOTIE[OS]
awduoY J

uonele( A[qelI4LS

UO0I)BIUIWFIS
OIqEIIAS

surpua[q 9[qe[AS

uononpoxg
awAYY

UOIITUS009Y
oAy Y

PIOAA JO 3daouo)

Student
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Reading Student Grouping Worksheet

Lowest Intensive Intervention Group — 3 or fewer students

Instructional Focus: Intervention:

Instructor: Location:

Progress Monitoring Tool:

Frequency of Monitoring:

Student Receiving Intervention

Who does monitoring?

Strategic Intervention Group- 3-5 students
Instructional Focus: Intervention:

Instructor: Location:

Progress Monitoring Tool:

Frequency of Monitoring:

Student Receiving Intervention

Who does monitoring?

Other Intervention Group

Instructional Focus: Intervention:

Instructor: Location:

Progress Monitoring Tool:

Frequency of Monitoring:

Student Receiving Intervention

Who does monitoring?
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Other Intervention Group

Instructional Focus: Intervention:

Instructor: Location:

Progress Monitoring Tool:

Frequency of Monitoring:

Student Receiving Intervention

Who does monitoring?

Benchmark and Above Group (Optional) - Larger Group

Instructional Focus: Intervention:

Instructor: Location:

Progress Monitoring Tool:
Frequency of Monitoring:

Student

Who does monitoring?

MTSS Building Leadership Team Implementation Guide Reading
Kansas MTSS - KSDE Part B Funded

www. kansasmtss.org
Page 105 of 114



Curriculum Protocol Example
Grades PreK-5

CORE

Differentiation of

o Little Treasures (PreK)
o Treasures (1st-5th Grade)

e Treasures Leveled Readers
e Triumphs

Core
e Interventions e Phonics A-Z e Six Minute |e Frayer Developing
for All: (Blevins)/Treasures Solution Model Metacognitive
Phonological Decodable Text/Florida e Read e Teaching Skills/Six Way
Awareness- Activities Naturally Vocabulary Paragraphs
Tier 2 Zgonc e Phonics & Word Through Teaching
(Targeted e Road to the Study/Treasures Morphemes Students to Read
Skills) Code Decodable Text/Florida Nonfiction
e Start Up Activities (Blevins)

e West Virginia Website: Treasures
https://sites.google.com/a/ Leveled Readers
wvde.k12.wv.us/reading- Additional
first-information/phonics- instruction on
lessons/ Comprehension

e Build Up Strategies

e Spiral Up presented in the

e Rewards core

e Phonics Blitz

(Skills) e Phonic Boost e Six Minute | e Frayer Corrective
¢ Reading e Corrective Reading Solution Model Reading
Tier 3 Readiness (Decoding) (Comprehension)
(Comprehensive) Alphabetic Phonics, S.P.I.LR.E
Phonological Phonics Fluency Vocabulary | Comprehension
Awareness
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https://sites.google.com/a/wvde.k12.wv.us/reading-first-information/phonics-lessons/
https://sites.google.com/a/wvde.k12.wv.us/reading-first-information/phonics-lessons/
https://sites.google.com/a/wvde.k12.wv.us/reading-first-information/phonics-lessons/
https://sites.google.com/a/wvde.k12.wv.us/reading-first-information/phonics-lessons/

All Content Area Subjects Grades 6-12

CORE .

Comprehension/vocabulary Strategies throughout the year
e Summarization — Taught the first 9 weeks of school in all subject areas
e Comprehension Monitoring — Taught 2nd 9 weeks in all subject areas
Combination of the previous two strategies- 311 9 weeks
e Cooperative Learning — 4th 9 weeks

Language Arts Class: Triumphs Grades 6-8

e Syllable Chunking e Paired/Partne | ¢ Frayer e Summarization
(Strategies) Strategy r Reading Model Strategy
e Comprehension
Monitoring
Strategy
Tier 2
e Phonics Boost e Read e Vocabulary | e 6 Way
e Phonics Blitz Naturally through Paragraphs
. e Rewards e 6 Minute Morphemes
(Skills) e Teaching Phonics & Solution
Word Study in
Intermediate Grades by
Wiley
e High Noon Decodable
Texts
(Skills) e Phonological e Phonics Boost e Read e Vocabulary |e 6 Way
Awareness e Phonics Blitz Naturally through Paragraphs
Activities for e Rewards e 6 Minute Morphemes
. Older Students | ¢ Teaching Phonics & Solution
Tier 3 Word Study in
Intermediate Grades by
Wiley Blevins
. e High Noon Decodable
(Comprehensive) Tots
Wilson Reading Program
Phonological Phonics Fluency Vocabulary | Comprehension
Awareness
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Curriculum Protocol
Primary Grades:

CORE

Differentiation of
Core

Tier 2
(Targeted
Skills)

(Skills)
Tier 3

(Comprehensive)

Phonological
Awareness

Phonics Fluency

Vocabulary

Comprehension
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CORE

Curriculum Protocol

Intermediate and High Grades:

Comprehension/vocabulary Strategies throughout the year

(Strategies)

Tier 2

(Skills)

(Skills)

Tier 3

(Comprehensive)

Language Arts Class:

Phonological
Awareness

Phonics Fluency

Vocabulary

Comprehension
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Intervention Log Example

Week of

Intervention Teacher

Assessment Measures:

Date:

Names of Students in Group FSF

LNF | PSF | NWF | ORF/R-

CBM

MAZE

O (@0 o

Time - Intervention Provided

Monday Tuesday

Wednesday | Thursday Friday

Teams Met

Total
Minutes/day:

Instructional Focus:

Intervention/Materials:

Attendance and Observation Records:

Student Name:
Attendance: (Circle if absent) M T W Th
F

Student Name:
Attendance: (Circle if absent) M T W Th
F

Student Name:
Attendance: (Circle if absent) M T W Th
F

Student Name:
Attendance: (Circle if absent) M T W Th
F

Student Name:
Attendance: (Circle if absent) M T W Th
F

Student Name:
Attendance: (Circle if absent) M T W Th
F

Add additional boxes on back if more than 6 students
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Determining Progress for Instructional Decision-Making

Analyze slope of progress monitoring data

¥

Intervention

Continue Intensify
Intervention Intervention

1  Increase the number of student
responses in a minute by reducing
[Eroup size.

2 Imcrezse the number of questions and
ermor comections the student receives
ina minute.

3. Increase scaffolding

4. Spend mone time modeling 1 do™ and
“We do” guided practice before
moving on to see whether mastery is
achieved with more practice oycles.

5  Imcrease the number of repetition
oypcles.

6 Use 3 more systematic curriculum.

Make sure the student s receiving
an intensive protocod interyention.
Determine whether a revision to
the program is needed to boost the
student’s rate of improvement.
Add one researched instructional
practice to the protocol

Analyze the progress monitoring
data on the added instructional
practice before adding another
instructional practice.
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AlMSweb

Backwards Testing Worksheet

R-CBM
Name: School Year:
Teacher: School:
R-CBM Words Errors Accuracy Fall Winter Spring End of Year | AIMSweb
Correct AIMSweb AIMSweb AIMSweb Target Accuracy
Words Words Words Score Percent
Correct Correct Correct
25%ile Score | 25%ile Score | 25%ile Score
8th Grade 123 132 142 161 98%
7th Grade 119 130 141 171 98%
6th Grade 116 131 141 161 98%
5th Grade 94 111 123 143 98%
4th Grade 84 101 112 136 98%
3rd Grade 59 84 98 119 98%
2nd Grade 35 64 82 92 95%
1st Grade See Winter Norms on Winter Backwards Testing 19 40 53 95%

Worksheet

Collaborative teams will need to take the following steps to determine instructional level of oral reading fluency:
1. Use the appropriate time of year Backwards Testing Worksheet.

2. Test down (using progress monitoring probes) one grade level at a time.
3. Find the level at which the student reaches the 25th percentile for AIMSweb.
4. Use the norms for the grade level and the time of year of testing, with 95% accuracy for 1st - 2nd grade and 98% accuracy for 3rd
grade and above.

o o

Make sure the student’s instructional level is one grade level higher.
Once student reaches the end of year 25 %ile with appropriate accuracy, increase progress monitoring to the next grade level.

7. Once student reaches grade level (8th grade level for high school) continue to progress monitor at their grade level until they reach
end of year target score and accuracy for their grade level.

*Use the instructional level for instructional materials and progress monitoring.
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DIBELS Next
Backwards Testing Worksheet

DORF
Name: School Year:
Teacher: School:
ORF/R- Words | Errors | Accuracy Fall Fall Winter Winter Spring Spring
CBM Correct DIBELS DIBELS DIBELS DIBELS DIBELS DIBELS
Next Next Next Next Next Next
Words Accuracy Words Accuracy Words Accuracy
Correct Percent Correct Percent Correct Percent
Score Score Score
6th Grade 107+ 97% 109+ 97% 120+ 98%+
5th Grade 111+ 98% 120+ 98% 130+ 99%+
4th Grade 90+ 96% 103+ 97% 115+ 98%
3rd Grade 70+ 95%-100% 86+ 96%-100% 100+ 97%-100%
2nd Grade 52+ 90%-100% 72+ 90%-100% 87+ 97%-100%
1st Grade | See Winter Norms on Winter Backwards Testing Worksheet 23+ 78%-100% 47+ 90%-100%

Collaborative teams will need to take the following steps to determine instructional level of oral reading fluency:
1. Use the appropriate time of year Backwards Testing Worksheet.

2. Test down (using progress monitoring probes) one grade level at a time.

3. Find the level at which the student reaches Benchmark with appropriate accuracy.

4. Make sure the student’s instructional level is one grade level higher.

5. Once student reaches the end of year Benchmark with appropriate accuracy, increase progress monitoring to the next grade level.

6. Once student reaches grade level, continue to progress monitor at their grade level until they reach the end of year Benchmark score and accuracy

for their grade level.

*Use the instructional level for instructional materials and progress monitoring. (Adapted, 2012, Rockley Consulting)
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Research-Based Instructional Practices

Instruction Curriculum
e Fidelity of instruction e Appropriate match between learner and intervention
e Modeling and guided practice prior to independent 0 Accuracy, fluency, or comprehension
practice (I Do, We Do, You Do) e Appropriate rate of progress to reach goal/benchmark
e Explicit teaching e Most important instructional focus for time of
e Pace of instruction year/grade
e Opportunities to respond e Progress monitored on the appropriate skill:
e Time allocated 0 What is being taught?
0 Intervention in addition to core 0 NWEF? ORF?
0 Intervention time (daily) e Relation to post-school outcomes and student interests
0 More intervention time needed e Variety of activities
e Sufficient questioning, checks for understanding e Skills taught to mastery
e (lear directions e Explicit approach to teaching
e Sufficient practice, application, and review e Appropriate independent work activities
Environment Learner
e Classroom routines and behavior management designed e Motivation
to support learning e Task persistence
e Appropriate person teaching the intervention group e Social skills/peer relationships
e Group arrangements for instruction: e Commitment to school
o Size of group e Self-efficacy
0 Student placed in appropriate group e Attendance
0 Movement to group using decision rules e Learning strengths
* Infrequent interruptions to class e Pattern of performance errors reflects skill deficits
e High academic learning time e Connection with school, community, adults, and family
* Shortand brief transitions e Home-based literacy activities (no new learning, e.g.,
e Time devoted to homework with monitoring sight word practice)
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