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Unsuccessful 
•!Read to decode 

•!Blockage with problems 

•!Passive involvement 

•!Word-by-word 

•!Read once 

•!No visualization 

•!No relationship 

•!No anticipation 

•!To please the teacher 
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Basic words that students know concept and

 label in Spanish (L1) and English (e.g. dog, cat,

 run, song).   

Simple idioms are basic expressions that

 ELLs are unlikely to know (e.g. make up your

 mind; let’s hit the books; once upon a time). 

VOCABULARY TIER 1!
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•!Importance and utility 

•!characteristic of mature language users 

•!appear frequently across a variety of domains. 

•! Instructional potential 

•!words that can be worked a variety of ways to build

 connections to other words and concepts. 

•! Conceptual understanding:  

•!provide precision and specificity in describing the

 concept. 

VOCABULARY TIER 2!

Polysemous words:  

 multiple meanings, multiple contexts 

Example:  trunk   

ELLs typically only know one meaning, and that

 meaning may not be relevant to the context in

 which it is found.  

Set, table, push, ring, bad, and slip  

How are they used in two, three or more

 contexts? 

VOCABULARY TIER 2!

Polysemous words -- How many applications? !

PRIME!

POWER!

RADICAL!

IMAGINARY!

LEG!

RIGHT !

TREE!

CELL!

ROUND!

VOCABULARY TIER 2!
Transition Words 

Cause & Effect -- because, due to, as a result,

 since, for this reason, therefore, in order to, so that,

 thus… 

Contrast -- or, but, although, however, in contrast,

 nevertheless, on the other hand, while … 

Addition or comparison -- and, also, as well as, in

 addition, likewise, moreover, by the way … 

Giving examples -- for example, for instance, in

 particular, such as … 

VOCABULARY TIER 2 !

Improving Reading in Content Areas - Tina Pelletier (tina@pelletierconsulting.net) 
Kansas MTSS Symposium - Wichita September 5, 2008



Cognates. Many cognates are Tier 2 words, such as

 coincidence (coincidencia), absurd (absurdo),

 concentrate (concéntrate), and fortunate

 (afortunado).  

Literate Spanish speakers have a great advantage

 over monolingual English speakers here because

 many cognates are high frequency words in Spanish

 but low frequency words in English.   

In addition some students will need to learn the

 concept for some cognates:  democracy

 [democracia]. 

VOCABULARY TIER 2!

FALSE Cognates!!!! 

ATTEND -- ATENDER 

ASSIST -- ASISTIR 

EMBARRASED -- EMBARASADA 

VOCABULARY TIER 2!

Low frequency words in English 

Words that are limited to specific domains such as

 social studies, math, language arts or science.  

For instance:    lathe, isotope [cognate], peninsula

 [cognate]).  

VOCABULARY TIER 3! 1.  Use ESL strategies for teaching

 (Vocabulary-on-the-Run) such as:  

•!Pantomime  

•!Gestures  

•!Real objects 

•!Point to pictures 

•!Quick draws 

2.  You can also briefly explain the meaning in
 the context of the sentence. 

Teaching Tier 1 Words!

Improving Reading in Content Areas - Tina Pelletier (tina@pelletierconsulting.net) 
Kansas MTSS Symposium - Wichita September 5, 2008



!! Say the word; 

!  Give the definition of the word in a kid-friendly

 way;  

!  Provide an example or give the teacher sentence

 as it is written in the example;  

!  Ask the students to say the word three times with

 you;  

!! Engage students in dealing with word meanings

 through semantic organizers or six-step

 activities;  

!! Discuss the difference between the new word

 and related words or a different meaning for that

 word in this context.  

For Tier 2 & 3 Vocabulary!

Semantic organizers:  

•! Select key words to pre-teach. 

•! Teacher embeds the key word in the organizer. 

•! Teacher provides brief definition of key word and

 two examples and two non-examples.  

 Democracy in the US means…Democracy in

 Iraq means…  

•! Students work in pairs to generate a sentence

 using the key word. 

•! For ELLs it is important for teacher to scaffold

 meaning this way. 

For Tier 2 & 3 Vocabulary!
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There are a lot of cumulus clouds

 in the sky today. 

A big, white, fluffy cloud, flat on the

 bottom and rounded on top. 

On sunny days, sometimes there

 are big white fluffy clouds in the

 sky, like cotton balls. 

Cumulus, cumulus, cumulus 

Have you ever seen any cumulus

 clouds that look like animals? 

Cumulus 

M. Calderón/JHU 
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Word 

 scoliosis 

Definition 

   Curvature of the spine 

Sentence    Scoliosis can be corrected if caught early.   

Picture 
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Right There 
The answer is in the text. The words used in the question 
and the words used in the answer can usually be found in 

the same sentences. 

Think and Search 
The answer is in the text, but the words used in the 
question and the answer are not in the same 

sentence. You need to think about different parts of 

text and how ideas can be put together to form an 
answer. 

9,6%
!!M3/'(#/$K#3.$"320-#$'#%'$6"&()$<#'9+.$`$

!!:#'#/2&(#$,9&;9$56#"'&+("$3/#$K&)9'$S9#/#$TKSU8$
S9&(*$h$@#3/;9$TS@U$3(.$R($e+6/$R,($TReRU$

!!:#D#-+0$X$3..&'&+(3-$56#"'&+("$1+/$#3;9$'A0#C$

Improving Reading in Content Areas - Tina Pelletier (tina@pelletierconsulting.net) 
Kansas MTSS Symposium - Wichita September 5, 2008



Material in this presentation draws on the work of 
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PHASES OF INSTRUCTION FOR CONTENT AREA SUPPORT 

PHASE 
 

DESCRIPTION CRITICAL ELEMENTS CRITICAL QUESTIONS 

 
PRETEACH 

 
The teacher introduces the 
topic and prepares students for 
the text 

• Building on prior knowledge by providing or 
eliciting background information on the topic 

• Preparing for the topic by outlining, mapping, 
or summarizing the big ideas in the text.  

• Providing explicit vocabulary instruction 
• Motivating students to engage with the text. 
• Setting a purpose for reading the text.  
• Teaching essential decoding skills and 

strategies  

• What is already known? What info or 
experience needs to be provided to understand 
the ‘Big Ideas’? 

• What information needs to be presented in 
graphic or outline form to help students grasp 
the main ideas? 

• What are the important, high utility words I 
need to preteach?  How will I teach those 
words? What will I do to link instruction to 
the text?  

• What can I do to get the students interested in 
the text?  

• How will I help students set purpose for 
reading and interaction with the text? 

 
MODEL/ 
TEACH 
 

 
Teacher provides an explicit 
model and gives a direct 
explanation of the strategy or 
learning task. 
 

• Selecting and modeling of reading strategies 
• Scaffolding student learning. 
• Monitoring student understanding and 

engagement. 
• Providing multiple modeling opportunities 

and examples. 
• Providing explicit explanations. 
• Using classroom routines to support positive 

behavior/interactions. 
• Ensuring student accountability. 

• What type of strategies will the students need 
to support their comprehension?   

• What type of scaffolding will students need to 
understand the text? 

• What types of opportunities for interaction 
exist to reinforce learning? 

• How many models or examples are required? 
• What mechanisms have I included to ensure 

student accountability? 

 
PRACTICE/ 
APPLY 
 
 

 
Teacher provides opportunities 
for authentic application and 
practice of strategies and 
learning tasks. 
  

• Providing multiple opportunities to practice 
the taught strategy before assessment occurs 

• Opportunities to reflect and refine tasks exist. 
• Opportunities for feedback and intervention 

are planned. 
• Peer discussion and reflection occur. 

• What practice opportunities occur before 
assessing student mastery?  Are there 
sufficient opportunities? 

• What types of activities, beyond teacher 
questioning, will I use to check for 
understanding? 

• How will I, or peers, provide feedback?  Is 
peer feedback appropriate for this concept? 

 
ASSESS/ 
EXTEND 
 

The teacher formally checks for 
understanding and provides 
activities that challenge students 
to apply information in a new 
way or to a new situation 

• Formal and informal assessment occurs to 
check for benchmark understanding 

• Helping students make links between previous 
knowledge and new knowledge. 

• Applying learning to new situations.  

• What assessment processes are most 
appropriate to assess student learning? 

• Have I built in formal and informal processes? 
• How will I connect standards application to 

the assessment process? 
• How will I ensure student accountability? 

Improving Reading in Content Areas - Tina Pelletier (tina@pelletierconsulting.net) 
Kansas MTSS Symposium - Wichita September 5, 2008



Research-based Instructional Techniques That Work 
Learning with a purpose Engaged Learning/Response Routines Learning at the Appropriate Level 

(ZPD) 
 Use organizational structures such as comparison/ 

contrast, cause/effect, Venn Diagrams etc. to help 
students organize information in reading and writing. 

 

 Provide short periods of direct instruction followed by 
immediate response by all students, with accountability for 
response 

 Provide reading practice at the independent level.  
 Adjust learning goals so knowledge building is 

completed in incremental steps.  

 Teach effective strategies for taking notes, creating 
outlines, and writing summaries. Demonstrate using 
effective models for students to emulate.  

 Provide study guides.  
 

 Use whole group response strategies.  For example, use small 
whiteboards (or pieces of white paper) to hold up answers to a 
question about the learning.  Teacher checks to see how well 
the class is attending and “getting it.” 

 

 Provide strategies and opportunities for activation 
of prior knowledge. 

 Provide teacher time for reading aloud at higher 
reading levels.  

 Ensure that all students are very clear on the learning 
goals.  

 Reinforce the What, Why, When and How of strategy use 
for independent application.   

 Do ‘think aloud’ reading to provide modeling of 
cognitive processes.  

 In early learning of a new skill/concept, this same process can 
be done in a small group, so students can confer on the 
answer; they hold up one paper per group.  Use small groups 
for preteaching and reteaching of learning goals.  

 

 Use higher level questioning consistently.   
 Teach students to make connections between 

concrete and abstract concepts.  
 Allow students to ‘alert’ you to potential areas of 

difficulty.  

 Provide students with plenty of time to practice and get 
feedback on clear learning targets with models and 
examples of proficiency. 

 Allow opportunities for repeated readings of the same 
passage to build fluency, word recognition, text 
chunking, and vocabulary. 

 There are only two circumstances for independent seatwork:  
guided practice, which requires that the teacher be monitoring 
carefully to ensure that each student is doing (whatever) 
correctly OR assessment of independent learning, which only 
comes after a ton of practice with feedback. 

 Know the taxonomy and how to get your 
questioning and the students’ thinking at the 
higher levels. 

 

 Provide daily work on vocabulary regardless of what 
content is being taught.  Focus on words that are 
generative and connected to learning goals. 

 Post new essential vocabulary in a prominent place.   
 Use word banks grouped conceptually. 
 

 Group oral recitation:  Key ideas, skills should be “rehearsed” 
orally to help build oral academic language and to build to 
automaticity. 

 If oral reading is used to process text, allow students time to 
preread small sections before whole group read aloud.  

 

 Summarize and synthesize information in 
incremental steps.   

 Assign small amounts of text at a time and 
alternate between oral, paired, and silent reading.  

 Reinforce effort and provide recognition for incremental 
accomplishments. 

 

 Use of graphic organizers to create visual categories of 
abstract concepts/ideas. 

 Provide opportunities to construct/view visual representations 
of text in the form of drawings, photos,  

 Provide opportunities for a quick text prereading, 
or ‘text tour’ focusing attention on illustrations, 
chapter title and subtopics, bold faced words, 
italicized text, etc.  

 Making connections across curricular areas.  Provide 
explicit strategy instruction that is connected to learning 
goals. 

 Use of wait time and ensuring that all students are called on 
randomly:  When posing a question to the whole class say 
“Raise your hand when you think you know the answer” and 
wait until many hands are raised. 

 Introduce a new strategy using previously read 
text until concept is mastered.  Then apply to new 
text.  

 Build background connecting student experience.   Be sure students are “set” to learn; stimulate interest in a topic 
and/or connect the topic to previous learning. 

 Get students physically involved with the text using 
highlighters, sticky notes, etc.   
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