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Doing What We Know:

Relentlessly doing whatever it takes to improve
achievement through MTSS by the empowerment of
and synergy with our colleagues

Stevan Kukic, PhD
VP, Sopris West Educational Services

stevek@sopriswest.com
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The Cambium Learning Family

—Sopris West Educational Services™

—Metropolitan Teaching & Learning™

—Kurzweil Educational Systems™

—Intellitools™

www.cambiumlearning.com
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3 Minute Management Course
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Lesson One

An eagle was sitting on a tree resting, doing nothing.

A small rabbit saw the eagle and asked him, "Can I also sit like
you and do nothing?"

The eagle answered: "Sure, why not.” So, the rabbit sat on the
ground below the eagle and rested. All of a sudden, a fox
appeared, jumped on the rabbit and ate it.

Management Lesson
To be sitting and doing nothing, you must be sitting Ty
very, very high up.

Slide 5 Lesson Two

A turkey was chatting with a bull. "I would love to be able to get
to the top of that tree," sighed the turkey, "but | haven't got the
energy."

Well, why don't You nibble on some of my droppings?"
replied the bull. "They're packed with nutrients."

The turkey pecked at the droppings, and found it
actually gave him enough strength to reach the
lowest branch of the tree.

The next day, after eating some more, he

reached the second branch. Finally after a fourth

night, the turkey was proudly perched at the top of the tree.
He was promptly spotted by a farmer, who shot him out

of the tree.

Management Lesson
Bullsh_t might get you to the top, but it won't keep you there.
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Lesson Three

A little bird was flying south for the winter. It was so cold; the
bird froze and fell to the ground into a large field. While he
was lying there, a cow came by and dropped some dung on
him. As the frozen bird lay There in the pile of cow dung, he

began to realize how warm he was.

The dung was actually thawing him out! He lay there all warm
and happy, and soon began to sing for joy. A passing cat
heard the bird singing and came to investigate. Following the
sound, the cat discovered the bird under the pile of cow dung,

and promptly dug him out and ate him.

Management Lesson
(1) Not everyone who sh_ts on you is your enemy.
(2) Not everyone who gets you out of sh_ t is your friend.

(3) And when you're in deep sh_t, it's best to keep
your mouth shut!
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This concludes your three minute
management course.

Now, get out there!
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KANSAS
Multi-Tier System of Supports (MTSS)
Innovation Configuration Matrix (ICM)

« Leadership and
Empowerment
* Assessment

e Curriculum
¢ Instruction

« Data-Based Decision Making
* Integration and Sustainability
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Assumptions About Change

« Do not assume that your version of what the change
should be is the one that should or could be

implemented.

« Assume that any significant innovation, if it is to result in
change, requires individual implementers to work out
their own meaning.

Fullan, 2002
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Assumptions About Change

« Assume that conflict and disagreement are an inevitable
and fundamental part of successful change.

« Assume that people need pressure to change (even in
ways which they desire), but it will only be effective when
they are allowed to react, to form their own position, to
interact with other implementers, to obtain technical

assistance, etc.

Fullan, 2002

Doing What We Know - Steve Kukic (stevek@sopriswest.com)
Kansas MTSS Symposium - Wichita September 5, 2008



Slide 13 T —)

Assumptions About Change

« Assume that effective change takes time.

« Do not assume that the reason for lack of
implementation is outright rejection of the
values embodied in the change, or hard
core resistance to all change.

« Do not expect all people or groups to change.

Fullan, 2002
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Assumptions About Change

« Assume that you will need a plan which is
based on the above assumptions and which
addresses the factors known to affect implementation.

+ Assume that no amount of knowledge will ever
make it totally clear what action should be taken.

Fullan, 2002
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The Truth: Part 1

Every organization is
perfectly aligned for the

results it gets.
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The Truth: Part 2

Every person is perfectly
aligned for the results

he/she gets.
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The 4 Roles of Leadership
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Modeling

Slide 20
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This above all

to thine own self be true,

and it must follow, as the night the day,

thou canst not then be false to any man.

Shakespeare
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One man can not do right in one

department of life whilst he is occupied
doing wrong in any other department.
Life is one indivisible whole.

Mahatma Gandhi
; I —)
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Six Disciplines of Credibility
1. Discovering your self
2. Appreciating constituents
3. Affirming shared values
4. Developing capacity
5. Serving a purpose
6. Sustaining hope
Kouzes & Posner, 1993
; I —)
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Credibility Through Responsible Transparency

Nine Behaviors:

1. Being overwhelmingly honest

. Gathering intelligence
. Being Composed
. Letting your guard down

. Keeping promises
. Properly handling mistakes
. Delivering bad news well

. Avoiding destructive comments

© ® N > oA W N

. Showing others that you care
Pagano&Pagano, 2004
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The 4 Cores of Credibility

1. Integrity
2. Intent
3. Capabilities

4. Results

Covey, 2006

i

OsJectives oF MobDeLing

A modeling leader answers
these four questions:

1. Who would follow me?

2. Do 1 take responsibility?

3. Do I "walk my talk”?

4. Am I trustworthy?

Franklin Covey,1998

Trustworthiness

Character
«Integrity
*Maturity

*Abundance
Mentality

Judgment

1993 Covey Leadership Center, Inc.

Doing What We Know - Steve Kukic (stevek@sopriswest.com)
Kansas MTSS Symposium - Wichita September 5, 2008



Slide 28 T —)

Think and Discuss

* Am | trustworthy? Why is that important?

* Who do | trust? Why?

» What happens in a high trust relationship?
Low trust?

» What characterizes a high trust organization?
Low trust organization?

* Why is trust important?
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Leadership:

Getting results in a way

that inspires trust.

Covey, 2006
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MEW REALITY OF THE 7 HABITS — THE STH HABIT

Covey, 2004
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The Mantra of the Professional Learning Communities

“We do whatever it takes.”

DuFour, et al., 2004
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Pathfinding
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Kansas MTSS Service Delivery Model
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KANSAS
Multi-Tier System of Supports (MTSS)
Innovation Configuration Matrix (ICM)

« Leadership and
Empowerment
* Assessment

e Curriculum
e Instruction

« Data-Based Decision Making
« Integration and Sustainability
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A Remarkable Convergence

Powerful Factors that are deeply compatible—indeed synergistic.

» Moral purpose
 Understanding change
« Developing relationships

» Knowledge building
 Coherence making

Fullan, 2001
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What schools most need now:

--to begin systematically harnessing the power of
collective intelligence that already resides in the
school to solve problems.

Smoker, in DuFour, et al., 2004
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Professional Learning Communities

--Differ from more traditional schools in the following
substantive ways:

Shared Mission, Vision, Values, and Goals

Collaborative Teams

Collective Inquiry

Action Orientation and Experimentation
Continuous Improvement

S

Results Orientation

DuFour, et al., 2004
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Collaborative Culture

The collaborative team is focused on learning.

DuFour, et al., 2004
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Collaborative Teams

The basic structure of the Professional learning

Communities is composed of collaborative teams
whose members work interdependently to
achieve common goals.

The team is the engine that drives the
Professional Leaning Communities effort.

DuFour, et al., 2004
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The very reason that teachers work together in
teams and engage in collective inquiry is to

serve as a catalyst for action.

DuFour, et al., 2004
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A highly effective school leader can have a
dramatic influence on the overall academic

achievement of students.

Marzano, Waters, & McNulty, 2005
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First-Order Change vs. Second-Order Change

« First Order-Change is incremental. It can be thought of as

the next most obvious step to take in a school or district. It
fine tunes the system through a series of small steps that do
not depart radically from the past.

Second-Order Change is anything but incremental.

It involves dramatic departures from the expected, both in
defining a given problem and in finding a solution.

Deep change alters the system in fundamental ways, offering
a dramatic shift in direction and requiring new ways of

thinking and acting.

Marzano, Waters, & McNulty, 2005
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Leadership for First-Order Change:
Managing the Daily Life of a School

The Top 7 of 21 Responsibilities:

Monitoring/Evaluating
Culture
Ideals/Beliefs

Knowledge of Curriculum, Assessment, and Instruction
Involvement in Curriculum, Assessment, and Instruction
Focus

Order

Marzano, Waters, & McNulty, 2005
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Leadership for Second-Order Change:

The 7 Responsibilities:

Knowledge of Curriculum, Assessment, and Instruction
Optimizer

Intellectual Stimulation =
——
o

Change Agent

Monitoring/Evaluating

Flexibility

Ideals/Beliefs ——ai

.

Marzano, Waters, & McNulty, 2005
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“We are convinced that every student can and will
achieve grade-level standards or above, and because of
this conviction, every member of the Los Pen staff lives
by a ‘No Excuses, Whatever it Takes’ philosophy. We

believe we can create a school of learners who can
achieve future goals that up to this point would have been
but a distant dream: goals of being the first in their family
to graduate from a university, goals of braking the chain

of history of poverty, goals if entering a profession. It is
the power of our belief in the ability of every student to
achieve success that makes us strong.”

Darren Lopez, Principal, Los Penasquitos in DuFour, et al., 2004
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Like the medical community after 1910,

education must own up, collectively, to the gap
between what we know and what we so, between
“what we’ve always done’ and what our clients
need. Public schools, as an institution, must care

enough about kids to be unafraid to express, in
Roland Barth’s words, our “moral outrage at
ineffective practices. (2002)

Schmoker, 2006
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It is time for the education professions
to develop a healthy amount of what

Roland Barth calls “moral outrage at
ineffective practices” (2002).

Schmoker, 2006
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We can, whenever we choose, successfully teach
all children whose schooling is of interest to us.
We already know more that we need to do that.
Whether or not we do it must finally depend on

how we feel about the fact that we haven’t so far.

Ron Edmonds, 1982 in DeFour et al., 2004
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The Mantra of the Professional Learning Communities

“We do whatever it takes.”

DuFour, et al., 2004
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Aligning
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KANSAS

Multi-Tier System of Supports (MTSS)
Innovation Configuration Matrix (ICM)

« Leadership and
Empowerment
* Assessment

e Curriculum
« Instruction
« Data-Based Decision Making

« Integration and Sustainability
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The effective school research challenged the long-
standing belief that only those who has won the genetic
lottery were capable of high levels of learning .

Compelling evidence was presented to support two bold

new premises: first, “all students can learn” and second,
“schools control the factors necessary to assure student
mastery of the core curriculum.”

Lezotte, 2004 in DuFour, et al., 2004
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Communities of Effective Schools

Clarity of purpose
Collaborative culture

.

Collective inquiry into best practice and current reality
Action orientation
Commitment to continuous improvement

.

.

Focus on results

Strong principals who empower teachers
Commitment to face adversity, conflict, and anxiety
The same guiding phrase

.

.

DuFour, et al., 2004
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We acknowledge the need for schools to move
beyond pious mission statements pledging

learning for all and to begin the systematic effort
to create procedures, policies, and, and programs
that are aligned with that purpose.

DuFour, et al., 2004
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Making the Leap
From Good to Great:
8 Characteristics

Leadership: Personal Humility and Professional Will

The RIGHT people are the most important asset.

Confront the brutal facts and never lose faith.

Simplicity about what: Passionate Focus, Best in the World,
Driving the Economic Engine

~wn e

The Culture of Discipline: People to Thought to Action
Technology-Not primary AND Pioneers in the Application
Pushing a giant heavy flywheel in one direction

“Good to Great” leads to “Built to Last”

® N oo

Collins, 2001
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Built to Last

Preserve the

Extraordinary
Purpose

AND

Consider no

organizational chart

as sacred
Collins & Porras, 1997
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The Tyranny of OR ...The Genius of AND

We’re not talking about mere balance here.

Balance implies going to the midpoint, fifty-
fifty, half and half...A highly visionary company
does not want to blend yin and yang into a gray,

indistinguishable circle that is neither highly yin
nor highly yang; it aims to be distinctly

yin and yang— >
both at the same time, all the time. @

Collins & Porras, 1994, in DuFour, et al., 2004
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One of the most
damaging examples of —

the “Tyranny of OR” is
the belief that a focus
on academics results in

indifference to all or the
other factors that —_—
constitute the well- —
being of a student.

DuFour, et al., 2004

Doing What We Know - Steve Kukic (stevek@sopriswest.com)
Kansas MTSS Symposium - Wichita September 5, 2008



Slide 61

THE 6 RIGHTS

STRUCTURE

PROCESS

PEOPLE
INFORMATION
DECISION MAKING

REWARDS

Franklin Covey Company, from
The 4 Roles of Leadership
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Principles to guide schools’ efforts to sustain the professional
learning community model until it becomes deeply embedded
in the culture of the school:

Big Idea #1: Ensuring That Students Learn

Big Idea #2: A Culture of Collaboration

Big Idea #3: A Focus on Results

DuFour, 2004

Sl Ide 63 Three Critical Questions that Drive the Work of

Those Within a Professional Learning Community

1.What is it we want all students to learn—
by grade level, by course, and by unit of

instruction?
2. How will we know when each student has
acquired the intended knowledge & skills?

3. How will we respond when students
experience initial difficulty so that we can
improve upon current levels of learning?

The answer to the third question separates learning
communities from traditional schools.

DuFour, 2004
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In the Professional Learning Community,
failure is not an option!

Student success is not a variable,
it is a given.

Time and resources are the only variables.

DuFour, et al., 2004
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Marzano (2003) has described three different
levels of curriculum.

The first is the intended curriculum—

what we intend for each student to learn.

The second is the implemented curriculum—

what is actually taught.

The third is the attained curriculum—

what students actually learn.

DuFour, et al., 2004
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The Stretch Culture

The Professional Learning Community model is

based on the premise that all student benefit
when placed in a challenging and supportive
environment. The staff of a Professional

Learning Community attempts to create a culture
that stretches all students beyond their comfort
zone and then provides the support to help them
be successful in meeting the challenge.

DuFour, et al., 2004
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A Professional Learning Community will...create a
school-wide system of interventions that provides all

students with additional time and support when they
experience initial difficulty in their learning.

DuFour, et al., 2004
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4 Questions for the school trying to be a Professional
Learning Community

1. Is our response based upon INTERVENTION
rather than remediation?

2. Isour response SYSTEMATIC?

3. Isour response TIMELY?

4. s our response DIRECTIVE?

DuFour, et al., 2004
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When the members of a staff
make a powerful paradigm
shift, when they begin to create

effective systems of
intervention that ensure
struggling students receive
additional time and support,

their collective sense of
confidence in their ability to
help all students

will be enhanced.

DuFour, et al., 2004
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Unfortunately, structural changes have little lasting

impact unless the changes ultimately become
deeply rooted in the school’s culture—the
assumptions, beliefs, expectations, values, and
habits that constitute the norm for that school.

DuFour, et al., 2004
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Cultural Shifts for Developing the Culture of
a Professional Learning Community

From a focus on teaching to a focus on learning
From working in isolation to working collaboratively
From focusing on activities to focusing on results
From fixed time to flexible time

From average learning to individual learning
From punitive to positive

From “teacher tell/student listen” to “teacher
coaching/student practice™

8. From recognizing the elite to creating opportunity for

No oA~ wNE

many winners
DuFour, et al., 2004
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Schools that attend to both strategies—
building a collaborative culture that focuses

on student learning and creating a system
of timely interventions for students—
experience a powerful synergy.

DuFour, et al., 2004
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The Bottomline

We do whatever it takes.

DuFour, et al., 2004
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Empowering

Slide 75

Kansas MTSS Service Delivery Model
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KANSAS

Multi-Tier System of Supports (MTSS)
Innovation Configuration Matrix (ICM)

+ Leadership and N

Empowerment /A
* Assessment

/ /|
 Curriculum \ w J/
« Instruction \v

« Data-Based Decision Making
* Integration and Sustainability

Slide 77 Kansas MTSS Service Delivery Model
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Collaboration

An unnatural act

committed by
unconsenting and
unwilling people

despite their
mutually

benefiting goals.
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We are all

caught up in an
inescapable web

of mutuality.

Y
/T\\_ MaRtIn Luther King, Jr.
f I —
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REAL LEARNING DOES NOT HAPPEN
UNTIL STUDENTS ARE BROUGHT INTO

RELATIONSHIP WITH THE TEACHER,
WITH EACH OTHER, AND WITH THE
SUBJECT. WE CANNOT LEARN DEEPLY

AND WELL UNTIL ACOMMUNITY OF
LEARNING IS CREATED IN THE

CLASSROOM. ﬁgj
==

PARKER PALMER, 1993
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)

The Oine Thing That
Changes Everpting]

www.speedoftrust.com

Covey, 2006
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MYTH REALITY

Trust is soft. Trust is hard, real, and quantifiable. It
measurably affects both speed and cost.

Trust is slow. Nothing is as fast as the speed of trust.

Trust is built solely on integrity. Trust is a function of both character (which
includes integrity) and competence.

You either have trust of you don’t. Trust can be both created and destroyed.

Once lost, trust cannot be restored. Though difficult, in most cases lost trust can be
restored

You can't teach trust. Trust can be effectively taught and learned, and
it can become a leverageable, strategic
advantage.

Trusting people is too risky. Not trusting people is a greater risk

Trust is established one person at a time. Establishing trust with the one establishes trust
with the many.

Covey, 2006
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5 Waves of Trust

1. Self Trust: The key principle-credibility

2. Relationship Trust: The key principle-
consistent behavior

3. Organizational Trust: the key principle-
alignment

4. Market Trust: The key principle-reputation

5. Societal Trust; The key principle-
contribution

Covey, 2006
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13 Trust Behaviors

Flow initially from Character:
1. Talk Straight

2. Demonstrate Respect

3. Create Transparency

4. Right Wrongs
5. Show Loyalty
Flow from Cs
6. Deliver results
7. Get Better

8. Confront Reality

9. Clarify Expectations
10. Practice Accountability
Flow from both almost equal mix of Character and Competence:
11. Listen First

12. Keep Commitments
13. Extend Trust

Covey, 2006
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The Five Dysfunctions of a Team

fnattention
o

Results

Avoidance of
Accountability

Lack of
Commitment

Fear of
Conflict

Absence of
Trust

Lencioni, 2002
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Members of Truly Cohesive Teams:

* Trust one another
 Engage in unfiltered conflict around ideas
» Commit to decisions and plans of action

* Hold one another accountable for delivering
against those plans

* Focus on the achievement of collective results

Lencioni, 2002
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Extending trust to others rekindles the inner
spirit—both theirs and ours.

It touches and enlightens the innate propensity

we all have to trust, and to be trusted.

It brings happiness to relationships, results to
work, and confidence to lives.

Above all, it produces and extraordinary
dividend in every dimension of our lives:
the speed of trust.

Covey, 2006
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Seven Essentials to Developing Relationships

Setting clear standards

Expecting the best
Paying attention
Personalizing recognition

Telling the story
Celebrating together
Setting the example

No o~ wNR

Kouzes & Posner, 1998

Slide 89
Completion of tasks
and achievement of -
objectives will not,
however, fuel Q A‘,
momentum unless OB ¥
people in the school are . A QN
made aware of the i /)
progress that is being Ut I N
made [through 4
celebration.]
DuFour, et al., 2004
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The Principle Power
of Investment

The distribution

of power among

othersin an
effort to get

more power
in return.

Sergiovanni, 1990
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Strong Principals Who Empower Teachers
(Simultaneous Loose/Tight Leadership)

Leadership was widely distributed in each of four schools.

L

A
The collaborative team process in place in each
of the schools was designed to encourage
very fluid situational leadership.

DuFour, et al., 2004
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Stakeholder involvement and buy-in throughout

all stages of the implementation process

-Nothing about us without us!

Fixsen, et al., 2005
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Commitments to Face Adversity, Conflict, and Anxiety

At the same time they are encouraging autonomy and
discretion, principals must insist on adherence to certain

tenets that are essential to the Professional Learning
Community concept and make it clear that teachers
autonomy does not extend to disregarding those tenets.

These leaders encourage freedom within parameters—
“an ethic of entrepreneurship within a culture of
discipline.”  Collins, 2001

DuFour, et al., 2004
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“Change zealots tend to demonize resisters, but

they are not really bad people.

Like all of us, they are product of their history.

They have had experiences that have led to the
adoption of certain deeply ingrained behaviors
and habits...

The best solution is usually honest dialogue.”

John Kotter, 1996, in DuFour, et al., 2004
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In the final analysis,

building the collaborative
culture of a professional

learning community is a
question of will.

DuFour, 2004

Slide 96 Kansas MTSS Service Delivery Model
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Implementation Appears Most Successful When:

.

Carefully selected practitioners receive coordinated training,

coaching, and frequent performance assessments

Organizations provide the infrastructure necessary for timely
training, skillful supervision and coaching, and regular process
and outcome evaluations

Communities and consumers are fully involved in the selection
and evaluation of programs and practices

State and federal funding avenues, policies, and regulations

create a hospitable environment for implementation and
program operations

Fixsen, et al., 2005
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Factors That Seem to Influence Sustainability of High-

quality Implementation

Teachers’ acceptance and commitment to the program; the presence of
a strong school site facilitator to support them as the teachers acquired
proficiency in its execution

Unambiguous buy-in on the part of all staff at the school; empower
teachers to take ownership and responsibility for the process of school
change; schools or districts must agree to follow procedures designed to
ensure high-fidelity implementation and agree to collect data on
implementation and student outcomes.

Feelings of professionalism and self-determination among teachers;

teachers are provided with professional development (training, in-class
coaching, and prompt feedback) that leads to proficiency.

Programs are perceived by teachers as practical, useful, and beneficial
to students.

Administrative support and leadership; instructional practice is valued

by the school leaders; administration provides long-term support for
professional development to teachers and assessment of implementation

and student performance. Denton, Vaughn & Fletcher, 2003
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The Conundrum of Fidelity of
Implementation

We are faced with the paradox of
non-evidence-based implementation
of evidence-based programs.

(e
L

Drake, Gorman & Torrey, 2002
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The problem starts at the secondary level, not
with the originator or developer of the idea,

but with the people who are attracted by it,
who adopt it, who cling to it until their last
nail breaks, and who invariably lack the

overview, flexibility, imagination, and, most
importantly, sense of humor, to maintain it in
the spirit in which it was hatched. Ideas are
made by masters, dogma by disciples, and the

Buddha is always killed on the road.

Robbins, 1980
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While they are not
effective by themselves

for producing changes
in clinical settings,
training workshops are

an efficient way to
impart important
outcomes.

Joyce & Showers, 2002
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Training by itself seems to be an ineffective
approach to implementation.

Fixsen, et al., 2005
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After a few decades of research on training,

teachers, Joyce & Showers (2002) began to think
of training and coaching as one continuous set of
operations designed to produce actual changes in
the classroom behavior of teachers. One without

the other is insufficient.

Fixsen, et al., 2005
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In highly functional systems, staff evaluation is

part of a sequence of supports designed to have
good people well prepared to do an effective job.

Fixsen, et al., 2005
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The Mantra of the Professional Learning Communities

“We do whatever it takes.”

DuFour, et al., 2004
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The 4 Roles of Leadership
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“To know and not do
is really not to know.”

Covey, 2002
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Kansas MTSS Service Delivery Model
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If you’re not hopelessly confused,
you’re out of touch!
If you are hopelessly confused,
then you only have one choice—

try stuff.

Peters, Embracing Chaos, 1993
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Above all,

Try something.

Franklin D. Roosevelt
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When you
are being

run out of %
town,
make it look ﬁ%

like a

parade. ;
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The Most Important Challenge of the Decade

Notonly for educators but for every citizen

Will we choose to enter an “era of unprecedented
effectiveness” or will we succumb to the siren

song of secure sameness?

We know how to make dramatic improvements
in educational achievement and equity.

The only question is whether we have the
political and personal courage to do it.

Douglas Reeves, 2006
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Conquering the Conundrum
Science without Passion is uninspiring.

Passion without Science is self centered.

Science with passion is THE key to student success!

Kukic, 2008
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The Bottomline

We do whatever it takes.

DuFour, et al., 2004
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