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Getting Started with PBS

Kansas MTSS Symposium
September 5, 2008

Highland Park Central Elementary

Topeka, KS

Slide 2 Highland Park Central Elementary

Demographics
Brief overview of HPC before PBS

— No consistency
— No universal discipline code
— No expectations

— No school wide behaviors taught

— No universal system for rewarding desirable
behaviors

Slide 3

« Universal Level (Primary) PBS

Quick Review

Afew individual
kids (1-5%)

Some kids|

(5-10%)
 Group Level (secondary)

« Individual Level (Tertiary) Most ki
jost kids
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Slide 4 Designing School-Wide Systems for

Student Success: A Response to

, Intervention Model
Academic Systems Behavioral Systems

Tty Inteetions
L5 e T
e s

-Assessment-based

Tndvidal Srdents -
“High Intersty Tnrense, durable procedures

Secondary Interventions = 50 510% mep  Secondary Interventions
“Some students (at-risk) “Some students (at-risk)
High efficiency

“High efficiency
“Rapid response.
- Small Group Interventions

~Small Group Inferventions
lizin + Some Individualizing

+ Some Individualizing

Universal Interventions < 80-90%
“All students

“Preventive, proactive

o0, e Universol Tnterventions
80-90% “All settings, all students
reventive, proactive

Slide 5 3-Tiered Prevention Logic

PBIS Emphasizes Prevention
and Instruction at Each Tier

* Universal Tier (All)

» GOAL: To reduce new cases of problem
behavior and increase instruction time

» GOAL: To reduce current cases of problem
behavior and to determine function of behavior

* Tertiary Tier (Few)

» GOAL: To reduce complications, intensity,
severity of current cases

Slide 6 PBIS Emphasizes an Instructional Approach
to Discipline

Behavioral expectations are taught directly, practiced, and
acknowledged -- just like academics.

2. Teams develop behavioral lessons to guide classroom
instruction and practice of behavioral expectations.
3. Precorrection is used to “get” the expected behavior.

4. School-wide acknowledgment systems are developed to

ensure expected behaviors are displayed in the future.
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The First Component Is...

Slide 8

Universal Support

« A school-wide approach of teaching and
reinforcing positive pro-social behavior.

Use of school-wide expectations/rules, applied
to classroom routines and contexts.

Universal support includes directly teaching to

all students in all settings

Every student has access to teaching and
reinforcement without a referral for specific
problem behavior
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The Second Component Is...

Secondary
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Targeted Group Support

» Approximately 10-15% of the school

* For children who need additional
teaching to meet the expectations of the

school

« Small, targeted group interventions
based on function of behavior
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Targeted Group Support: Benefits

« Is time efficient for teachers to focus on

groups rather than individuals

» Enables people to get help without being
singled out

* Provides more intensity than universal
support, but it is not as time-consuming as
individual support

Slide 12
The Third Component Is...

Tertiary
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Individual Support

» Comprehensive behavioral support
individually designed to reduce
severe problem behavior

« Utilizes the important tool of
functional assessment

Slide 14 Tertiary (Individual Student)

Interventions

» Approximately 5% of school population (typically, 1 or
2 students per classroom)

» Behavioral expertise needed at school team level

* Function-based, individualized & intensive behavior
support provided

+ Team- & data-based planning & decision making

+ Comprehensive person-centered planning &
wraparound processes for most challenging students

+ Targeted social skills & self-management instruction

+ Individualized instructional & curricular
accommodations developed & implemented in

Behavior Support Plan—focus on Prevent, Teach &
Reinforce/Correct
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Tertiary Interventions

Individual PBS Committee
* Linked to school-wide systems

» Technical behavioral competence

* Fluency in process and content of
Functional Assessment and Behavior

Support Plans
* Need both General and Special Educators
* Regularly scheduled meetings

* Structured agenda
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Slide 16 Social Competence &

Academic_Achievement

STUDENT OUTCOMES

Supportin £ F;ZE‘I’:;:"P
Staff Behavijor (g\ Making
PRACTICES
Supporting
Student Behavior
Slide 17 Summary of PBS "BIG IDEAS"
oot
o
1. Systems (How things are done)
> PBS Teams - Team based problem solving
> SWIS (or other source) - Data-based decision making
» Ongoing staff training - Long term sustainability ed'sle
> Staff reinforcement R
)

2. Data (How decisions are made)

> On going data collection & use at all levels
Big 5 (Universal)
Group (Secondary)
Individual Student Data (Tertiary)

. g
3. Practices (How staff interact with students) 2"
> Direct teaching of positive behavioral expectations_gg0%C o
> On-going reinforcement of positive expected bek ! 9% g™
> Group Inferventions, Simple FBA & BIP
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What does PBS look like?

>80% of students can tell you what is expected of them & give
behavioral example because they have been taught, actively

supervised, practiced, & acknowledged.

Positive adult-to-student interactions exceed negative

Function based behavior support is foundation for addressing
problem behavior.

Data- & team-based action planning & implementation are
operating.

Administrators are active participants.

Full continuum of behavior support is available to all students
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School-wide Discipline:
Implementation Features

1. Establish PBS leadership team

2. Secure school-wide agreements &
supports

3. Establish data-based action plan

4. Arrange for high fidelity
implementation of PBS systems

5. Conduct data-based monitoring and
evaluation
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PBS Team

GENERAL ‘Agreements &
IMPLEMENTATION Supports
PROCESS
Data-based
Action Plan

I l Implementation
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Behavioral
‘ Capacity

Priority &
Status Representatio

T PBS Team »
Data-based
Decision Administrator
Making

Communications
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Slide 22 Getting Started: Establish

PBS Leadership Team

* Members should have or be willing to learn increased

behavioral capacity

* Members should be representative of the school
staff.

« Active administrator participation

Promote efficient communications & staff
development

Have leadership & decision making status

Use data-based decision making & problem solving
« Be respected by the building staff.
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PBS Team

GENERAL

IMPLEMENTATION
PROCESS

Data-based
Action Plan
I l Implementation
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3-4 Year
Commitment

Orte of Top 3 Schoe 3-Tiered
Wide Prevention

Initiatives _ Logic
~ /Agreements & —
Supports
Coaching & Administrative
Facilitation Participation
Dedicated
Resources

& Time
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Slide 25 Getting Started: Secure School-wide
Agreements and Supports
Agreements Supports
« Obtain at least 80% of * Administrative
staff commitment leadership must support
« 3-4 year commitmentto ||+ Ensure necessary
build resources are prioritized
+ Willingness to use a — materials, personnel
proactive instructional + On-going coaching
approach + Time
Slide 26
GENERAL
IMPLEMENTATION
PROCESS
Data-based
Action Plan
'
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Self-Assessment

Efficient

Existing

Systems of Data
anagemen

Data-based

Team-based Action Plan
Decision
Making Evidence-

Practices

Discipline
Data

Multiple
Systems

Based
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Slide 28 Getting Started: Establish

Data-based Action Plan

« Use of available & meaningful data

— Self-assessment surveys (EBS, School
Safety)

— Office disciplinary referrals (ODRs),
behavioral incidents, attendance, tardies

— Academic achievement

Adoption, adaptation, & sustained use
of evidence-based practices

.
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Measures

+ Implementation of SW-PBS: School-wide
Evaluation Tool (SET), Self-assessment

« Student problem behavior: office discipline
referrals, suspensions, expulsions, etc.

+ Student Academic Achievement: state
standardized test scores

« Fidelity of SW-PBS Training: Team
Implementation Checklist, Coaches Checklist
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HPC SET

it
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consider putting HPC data in

here!

. reduction of ODRs between 2006-2007 and 2007-
2008 school years.

« Assuming 20 min. lost instructional time for each ODR
= minutes of learning time was Gained!

« This translates into instructional gain of hrs.
« Assuming a 6 hr. school instructional day, days

of teaching & learning were gained!!

« Imagine how much more learning could go on!

« Schools that reduce ODRs increase time in instruction
(allowing teachers to TEACH)

« State assessment scores go up, too

Slide 32 School Status and Commitment

talk about your EBS data here — if

you used it to make decisions
* Review and complete as a team the

School-wide Systems section only of the
Effective Behavior Supports (EBS) Survey

» Review results with your team

 Begin to identify possible items for your
school’s Action Plan
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EBS Data — 5/5/08
School Wide Systems

.............. e Pty

L I |

RN
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EBS Data — 5/5/08

Non-Classroom Systems
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EBS Data — 5/5/08

Classroom Systems
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EBS Data — 5/5/08

Individual Systems
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PBS Team

GENERAL
IMPLEMENTATION

PROCESS

Data-based
Action Plan

I I mplementatiop
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Staff
Acknowledgement:
—— mplementatiol
Continuous Administrator
Monitoring Participation
Staff Training
& Support
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Getting Started:

Identifying School-wide Expectations

Purpose
— Means of communication

— Consistency in communication

For all students, staff, and settings
— Teaching Matrix & setting-specific
expectations

Guidelines
— Keep to five or fewer
— State positively

— Use common and few words
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Highland Park Central Elementary:
School-wide Expectations

Stay Safe
Take Responsibility

Act appropriately
Respect Others

» Be Responsible

Arrowhead Middle School’s
School-wide Expectations

Be Respectful

Be Prepared
Be in Control of Hands, Feet and Objects

Be Where You Are Supposed to Be

Identifying Expectations

* Review the “Identifying Positive

School-wide Expectations” checklist
in teams.

+ Begin to identify possible items for
your Action Plan.
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Slide 43 Getting Started:
Teaching Expected Behaviors

» Behavioral expectations are taught directly

* Process for teaching social behaviors &
academic skills is fundamentally the same

» Behavior management problems are

viewed as instructional problems

» Emphasis is on teaching functional &
prosocial replacement behaviors

Slide 44 T R s

atrix Transiions Dismissal
Safe [Walk on ight [k quely i |Stop,Jock, and [Welk qulely n |Walk quielly [ty seated
side e e the mui- ~ |when enterng |with knees | Keep restroom
Singe file | lunchvoom |teacher's  [purposeroom [orleaving | acing forward|clean and oy
Wl qiety to [whistle buidings |Walk on and
Face Front [the Follow adult Sitonthe [offthe bus
Plyground [ instructions SCOTTIE |quietly
e equipment WALL to wait
roper Jor e
Take [Walk Girectly ~|Clean upyour | Return sehool | isten for | Walk quiely to [Take all your | Keep resroom
responsivility [todestivation [seating area [equipment [ direcions | destination _[belongings | cean
Returnyour  [properly | Give attention it you
Follow gane [t the speaker amount of
rules soap! paper!

viater
Plac towels in
rash

[Walk quitly [ Sit corectly | Fands,foet [ SF quiely with | Fands. feet and [Hards, fet and | Use restroom
and ok [objects obi

=
aporoprately | Hands,feet | Hands,feetang leg auickly

and becitoobjects o ssed toyourself  |yourself and quietly
objectsto [yourself yourslf Hands, feetand |Follow adult | Talk quietly | Hands,feet ang
[yourseit Viit quiety Partcpate in  [objectsto  [instructons | Follow adult | objects to
Follow adult [approve yourslf instructions. [ yourset
insinctions. [activides | Follow adut
instructions
Respectothers [Ho doorfor [ Stay e | Play i [Applaud 10 Use Kind words | Use Kind viords [Respect
otrers Raise hand to [ Incluce others |show privacy of
Giveothers[speak others
personal space [Use table e hand to Flush
maners speak Be quick

Slide 45

Getting Started with PBS - Brian Childs (bchilds@topeka.k12.ks.us)
Kansas MTSS Symposium - Wichita September 5, 2008



Slide 46

Teaching Expectations

+ Review the “Developing Plan for
Teaching School-wide Expectations”

checklist in teams.

Review the blank Teaching Matrix and
completed ex. in your participant
packet. Select one setting and specify

2-3 positive, observable behavioral exs.
for each school-wide expectation in that
one setting.

Begin to identify possible items for your

Action Plan.

Slide 47 Getting Started: Teaching

Expectations

Defining & Teaching Expectations

— Age- and grade-level appropriate exs./non-
exs.

— Taught by all teachers in all school settings

— Reviewed/acknowledged by office & other
staff

— Posted throughout school
— Described in letter home to parents

Slide 48

Ex.: Location---Sidewalk
What Who When Why

*Leave line *All—more | *AM off of bus |*Unsupervised

*Wander likely with | .pM dismissal | +Inconsistent
“Run olderkids |to bus expectations
*Argue Transition *Long walk
«Litter infout from +Probs. spill
«Push others recess over from bus
*Bus driver
does not know
kids' names
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Slide 49 Teaching Plan

Expectations: Respect, Caring, Integrity, Responsibility &
Self-Discipline

Time N N
in |Setting/Location:

Mins.

REMEMBER to verbally praise students who accurately follow the
Expectations during instruction time.
Introduction:

1. "Today we are going to talk about how to be...(School-wide

Expectations) in the (setting/location).”

2. What do you think Being Respectful, Being Caring, Showing
3 Integrity, Being Responsible, and Showing Self-Discipline looks
like in the. (setting/location)?

*Write student responses on the board

sUnderline or circle key words:
(continued....)

Slide 50

Expectations being taught in the boys’ and
girls’ restrooms....

Slide 51

Teaching Expectations

» Review the blank Teaching Plan format

for Teaching Behavioral Expectations in
teams. Look over the completed ex. in
your participant packet.

* Begin to identify possible items for your
Action Plan.
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Slide 52 Getting Started:
Encouraging Expectations

» Use continuum of strategies to encourage

expectations
— teach expected behavior

— increase opportunities for academic and social
success

— provide positive feedback more often than
corrections and reprimands (e.g., 4+ to 1)

— move from tangible to social reinforcement

— move from external to self-managed reinforcement

— individualize reinforcement

Slide 53 Whole School Acknowledgement System

What is the goal of the motivation system?

What is the initial reinforcer given to students (Mustang
Money, Bobcat Bucks, Arrowhead Stars, loops)?

What can students get for earning (Bucks, Stars, loops,
etc.)?

When can students earn (Bucks, Stars, loops, etc.)?

Anytime? Only at specific times of the day?

Who can give out (Bucks, Stars, loops, etc.)? Anyone?
Only a student’s own teacher? Only other teachers (but not

the student’s own teacher)?
(continued)

Slide 54

Encouraging Expectations

* Review the “Encouraging and
Strengthening Student Use of School-

wide Expectations” checklist in teams.

* Discuss and begin to work on the
Acknowledgements Worksheet.

* Begin to identify possible items for your
Action Plan.
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Slide 55 Getting Started: Discouraging

Problem Behavior

+ Clearly define problem and context
— e.g., no hats in class, tardies, transitions, etc.

+ Use pre-correction/preventive strategies
— for identified risky times and/or settings & routines

» Use procedures consistently

— e.g, across all staff, settings, minor behaviors
* Look for teaching opportunities

— focus on appropriate behavioral expectation

Slide 56

Inconsistencies in procedures (as far

as what gets referred to the office...)

Slide 57

Team Managed

Staff
Acknowledgement:

Continuous
Monitoring

Administrator
Participation
Staff Training

& Support
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Slide 58 Arranging for

High Fidelity Implementation

Team-based leadership & implementation

Use of research-validated practices

Active administrator support & participation
Overt supports for staff implementation

— Natural & systematic staff development

— Instructional scripts/prompts

Continuous monitoring & modification for
maximum efficiency & effectiveness
Positive reinforcement

Slide 59
GENERAL
IMPLEMENTATION
PROCESS
Data-based
Action Plan
B
Slide 60

Relevant &
Measurable

Indicators A
Team-based Efficient
Decision Making & Input, Storage, &
Planning Retrieval

o)

Continuous Effective
Monitoring Visual Displays

Regular
Review
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Data-based monitoring

[Pangie CsGrmpn  —_ 14 Students!!

ool Shedents

Typs of Ruteral

Slide 62
Discipline Data
2006-2007 2007-2008
Pre-PBS
+ 376 office referrals - 254 offics referrals
« #?7? Of Suspensions 122 Fewer!l
* 126.5 total suspension
days (68) events
— 7?77?fewer
Slide 63

Referrals By Problem Behavior
[Referrals By Problem Behavior

]

Number of Relemals
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Referrals By Location
[Feferrals By Location

Mumber af Referrals

Slide 65
Referrals By Time
3
Slide 66

What we know . . ..

+ Behavior is functionally related to the

teaching environment.

+ To change behavior, the environment must
change.

+ We cannot “make" students learn or behave.

+ We can create environments to increase the
likelihood they will learn and/or behave.
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Observe Problem Behavior

v

Warning/ Conferince with Student

v

No Is behavior YES
Use classroom —— office managed? - Complete major
consequence discipline referral
Minor*** Major
v Classroom Managed Office Managed v
Inappropriate Abusive language/
language Inappropriate language

Complete minor
discipline referral

v

Does student have
3 minors in the last
30 days?

v

Complete major
discipline referral
for chronic
behavior

Student engages in low
intensity instance of
inappropriate language
such as using words like
“stupid”, “dummy” or single
profane expressions, etc.
Physical contact
Student engages in non-
serious, but inappropriate
physical contact (i.e. mild
pushes, elbowing,
horseplay, and may
include kissing or
hugging).
Defiance/disrespect/
non-compliance
Student engages in brief
or low intensity failure to
respond to adult request.
Disruption

Student engages in low-
intensity, but inappropriate
disruption such as pencil
tapping, moving chair,
talking out of turn, etc.
Property misuse
Student engages in low-
intensity misuse of

property.

Verbal messages that include swearing,
name calling, or use of words to intimidate
or humiliate.

Fighting/ physical aggression
Actions involving serious physical contact
where injury may occur ( e.g. hitting,
punching, kicking, hair pulling, scratching)
Defiance/disrespect
insubordination/noncompliant| |

Administrator
determines
conseqguences

v

Refusal to follow directions of staff
member; talking back, socially rude
interactions; use of profanity to an adult.
Harassment/ tease/ taunt
Disrespectful messages to another person
that include threats, intimidation, obscene
gestures, pictures, or text. Negative
comments based on race, religion, gender,
and/or ethnicity, disabilities or other
personal matters.

Disruption

Behavior causing an interruption .
Disruption includes sustained loud talk,
yelling, screaming; noise with materials;
horseplay or roughhousing; and/or
sustained out-of-seat behavior.

Theft

Possession of someone else’s property or
has signed a person’s name without
permission. Extortion is threatening or
harming of another in order to obtain
property or services of that person.
Tobacco

Alcohol/drugs

Combustibles
Yandalism

Bomb threat/False alarm
Arson

Weapons

Administrator follows
through on
conseguences

v

Administrator
provides teacher
feedback

v

Administrator
follows-up with
student within 5
days

Minor Discipline Referral

Major Discipline Referral

Complete referral when student does not
respond to pre-correction, re-direction,
or verbal warning.

Give copy to parent to sign.

Keep original (white copy) for yourself.
Teacher will give legible copy to Nathan
(yellow page or photocopy).

Take concrete action to correct behavior
(seat change, conference with student,
behavior reflection writing).

Send student to office with DR for
extraordinary circumstances.

Turn in all other major DR’s ASAP and
Dr. Owens will call student down.

Front office will send parent copy home
for signature.

Teacher will give legible copy to Nathan
(yellow page or photocopy).
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Effective Behavior Support (EBS)
Team Implementation Checklists
Version 2.2 (Quarterly)

Data Collection Protocol

v' Used by teams to guide activities.

v' Updated quarterly during initial implementation process.



Effective Behavior Support Team Implementation Checklists
(Quarterly)

School Date of Report

District County State

INSTRUCTIONS: The EBS team should complete both checklists quarterly to monitor activities for
implementation of EBS in the school.

EBS Team Members

Person(s) Completing Report

Checklist #1: Start-Up Activity

Complete & submit Quarterly. Status: Achieved, In Progress, Not Started
Date- Oct. Dec. Mar. May
(MM/DDI/YY)
Establish Commitment
o o Status:
1. Administrator’s support & active involvement.
2. Faculty/Staff support (One of top 3 goals, 80% .
LI Status:
of faculty document support, 3 year timeline).
Establish & Maintain Team
_ ] Status:
3. Team established (representative).
4. Team has regular meeting schedule, effective .
. Status:
operating procedures.
5. Audit is completed for efficient integration of
team with other teams/initiatives addressing Status:
behavior support.
Self-Assessment
6. Team/faculty completes EBS self-assessment | Status:
survey.
7. Team summarizes existing school discipline .
Status:
data.
Team Implementation Checklists version 2.2, August 2002
© 2001 George Sugai, Rob Horner, and Teri Lewis-Palmer . .

Educational & Community Supports
University of Oregon

Revised 4/14/03 DP




8. Strengths, areas of immediate focus & action

plan are identified. Status:
Establish School-wide Expectations
9. 3-5 school-wide behavior expectations are Status:
defined.
10. School-wide teaching matrix developed. Status:
11. Teaching plans for school-wide expectations s .
tatus:
are developed.
12. School-wide behavioral expectations taught s .
: tatus:
directly & formally.
13. System in place to acknowledge/reward s .
. . tatus:
school-wide expectations.
14. Clearly defined & consistent consequences
and procedures for undesirable behaviors are Status:
developed.
Establish Information System
15. Discipline data are gathered, summarized, & | Status:
reported.
Build Capacity for Function-based Support
16. Personnel with behavioral expertise are Status:
identified & involved.
17. Plan developed to identify and establish
systems for teacher support, functional Status:

assessment & support plan development &
implementation.
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Checklist #2: On-going Activity Monitoring

Complete & submit Quarterly.

Status: Achieved, In Progress, Not Started

1. EBS team has met at least monthly. Status:

2. EBS team has given status report to faculty at .
Status:

least monthly.

3. Activities for EBS action plan implemented. Status:

4. Accuracy of implementation of EBS action .
Status:

plan assessed.

5. Effectiveness of EBS action plan .

. . Status:

implementation assessed.

6. EBS data analyzed. Status:

Additional Observations/Comments/Questions:
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Action Plan for Completion of Start-Up Activities

Activity Activity Task Analysis Who When
a
Establish b.
Commitment
Administrator C.
Top 3 goal
80% of faculty d.
Three year timeline
e.
a.
Establish Team
b.
Representative
Administrator
C.
Effective team
operating
procedures d.
Audit of
teams/initiatives
e.
a.
Self-Assessment
EBS survey b.
Discipline data
Identification of C.
strengths, focus
Action Plan d
developed '
Action Plan
presented to faculty | e.
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4. School-wide
Expectations

e Define 3-5 school- b.
wide behavioral

expectations
e  Curriculum matrix c.
e Teaching plans
d.

e Teach expectations

e Define

consequences for e.
problem behavior

5. Establish a
Information
System bl
e System for
gathering useful
information c.
e Process for
summarizing d

information

e Process for using

information for e.
decision-making

a.
6. Build Capacity for
Function-based
Support b.

e Personnel with

behavioral expertise | ¢.

e Time and

procedures for

identification, d.
assessment, &

support

implementation €.
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